DOI: 10.23734/mcs.2017.2.151.165 nadestany: 21.01.2017 r. — przyjety: 29.03.2017r.

JURGITA SMILGIENE | Siauliai University, Lithuania
ERIKA MASILIAUSKIENE | siauliai University, Lithuania

Opportunities of the development of the learning
competence of preschool education teachers
at workplace as an element of the organizational culture

Mozliwosci rozwoju kompetencji uczenia sie
przez nauczycieli wychowania przedszkolnego
W miejscu pracy jako elementu kultury organizacyjnej

Streszczenie

Najwazniejszym celem i oczekiwanym rezultatem edukacji jest ksztalcenie ustawiczne. Chcac
osiagnac sukces we wspdlczesnym spoteczenstwie nalezy liczy¢ sie z wyzszymi niz kiedykol-
wiek oczekiwaniami. Dynamiczne srodowisko wymaga od nauczycieli wszechstronnego roz-
woju. Organizowanie procesu edukacyjnego, uczenie sie z codziennych czynnosci lub od bar-
dziej doswiadczonych wspoétpracownikdéw pomaga dostosowac sie do nasilajacych sie zmian.
Nauczyciel staje sie nie tylko osobg odpowiedzialng za swoj codzienny rozktad zaje¢, ale takze
nieustannie doksztalcajacg sie w miejscu pracy. Badanie jakosciowe stworzylo nauczycielom
edukagji przedszkolnej mozliwosci ksztatcenia swoich kompetencji podczas uczenia sie w trak-
cie ich codziennych zaje¢, pielegnowania srodowiska edukacyjnego, wspolnej pracy ze wspot-
pracownikami, nieformalnego ksztalcenia sie podczas szczegolnych wydarzen, wycieczek lub
w ramach ukierunkowanego procesu uczenia sie.

Cel badania: stworzenie nauczycielom wychowania przedszkolnego mozliwosci rozwijania
kompetencji uczenia sie.

Wyniki badania. Wyniki prowadzonych badan wykazaly, ze umiejetno$¢ uczenia sie zwia-
zana jest z rozwojem osobowo$ci, umiejetnosci wyszukiwania informacji i zastosowania ich
podczas odpowiedniej czynnosci. Nauczyciele rozwijaja i oceniaja kompetencje uczenia sie
za pomocg réznych metod, praktycznych zadan, poprzez stymulowanie niezaleznosci. Badania
wykazaly rowniez, ze wykorzystanie wiedzy zdobytej w procesie uczenia sie przez nauczycie-
li podczas codziennych czynnosci podlega statej ocenie, ktora zapewnia mu wartos$¢ dodana.
Otrzymano réwniez pozytywne informacje zwrotne od nauczycieli i uczniow. Wséréd ocen

Jurgita Smilgiené, Erika Masiliauskiené: Oportunities of the development of the learning... 151



znalazla sie rowniez postawa sceptyczna, proba zaprzeczenia wysitkowi nauczycieli wykracza-
nia poza ustalong praktyke i prébowania szukania nowych form aktywnosci.

Stowa kluczowe: ksztalcenie sie nauczycieli, miejsce pracy, kultura organizacyjna, rozwoj kom-
petencji uczenia sie, nauczyciel wychowania przedszkolnego, miejsce pracy.

Abstract

The most important objective and expected results of education is the conception of a lifelong
learning. In modern society, for a person to succeed expectations are higher than ever. Dynamic
environment requires teachers to evolve in every way. Organizing educational process, learning
from daily activities or more experienced colleagues, helps to adapt to intensifying changes.
Teacher becomes not only someone who is responsible for his daily agenda but also a person
who is constantly learning in his workplace. A qualitative study has framed the opportunities
of teachers learning competence in pre-school, while learning from their daily routine, nur-
turing educational environment, cooperating and working with colleagues, informal learning
during special events, on trips or targeted learning.

Research aim: to frame the opportunities of development of teacher’s learning competence
in pre-school.

Research results. The results of the conducted research have shown that the meaning of the
competence of knowing how to learn is related to the development of personality, ability to find
information, and apply it in respective activity. Teachers develop and assess the competence of
knowing how to learn through various methods, practical tasks, by stimulating independence.
The research has also revealed that the application of the knowledge gained in teacher learning
process in everyday activity receives constant evaluations that give added value to the learning
process. Positive feedback among teachers and learners has also been mentioned. Among the
evaluations there is also a sceptical attitude, the attempt to contradict a teacher’s effort to go
beyond the established practice and trying to search for new forms of activity.

Keywords: teacher learning, workplace, organizational culture, development of learning com-
petence, preschool education teacher, workplace.

Introduction

Life in the society of today is being influenced by intensive social, economic, organiza-
tional changes followed by the processes of constant teaching/learning as inseparable
from everyday professional activity of an individual. Education reacting to the changes
in the society emphasizes the individual’s (self-)preparation to live in such social envi-
ronment where the features of versatile development and constant teaching/learning,
mobility, creativity, critical thinking become important (Jurasaité-Harbison, 2004;
Neifachas, 2008; Lukosituniené, 2011). In this context knowing how to learn should be
emphasized as conditioning a successful process of teaching/learning. In the sector of
education (including preschool education) knowing how to learn becomes a part of
successful personal activity (both educational/learning and professional).

A preschool educational institution is an educational organization where teach-
ers’ activity is consciously coordinated and focused on striving for specific aims acting
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together. The essential priority of preschool education is child-focused high-quality
(self-)education, the ensuring of which can be related to a teacher’s competence, the
quality of his/her activity. Today for a teacher it is important to become/be a reflecting,
effectively working teacher-professional. A teacher in an educational institution as an
educational organization and outside it influences and implements the changes that
are related to a big responsibility, new requirements for competence and profession-
alism. J. Smilgiené (2015) points out that the roles of the teacher of today (as a coun-
sellor, assistant, expert, etc.) are related to a constant aspiration to improve, reflect,
analyse, develop the competences one possesses and gain new ones, i.e. learn all life
long. Teacher’s competence, the quality of his/her activity is inseparable from the abil-
ity to constantly improve while learning in various environments (including workplace).
The scientists (Evans, Hodkinson, Unwin, 2002; Quinn, 2004) note that in every sit-
uation of work there is an opportunity to learn. The cases of learning in the workplace
have been analysed by national (Zydzitnaité et al., 2012; Juraaité-Harbison, 2008;
Kvedaraite, 2009, etc.) and foreign (Torokoff & Mets, 2004) scientists.

In the National Lisbon Strategy Implementation Programme (2005) the prob-
lem of the development of the competence of the pedagogical staff of educational
institutions is emphasized. The problems of the development of learning com-
petence of preschool education teachers closely correlate with the education strate-
gy of Lithuania for 2013-2022, where one of the aims that have been set is “to create
the system of stimuli and conditions for lifelong learning based on effective help in
recognizing oneself and choosing one’s way in the world of activity” (The Education
Strategy of Lithuania for 2013-2022, 2012). The scientists (Sauléniené & Zydzitinaité
& Katiliaté, 2006; Gedviliené et al., 2008) emphasize the importance of metacom-
petence for a pedagogue as well, i.e. not only ability to learn but also motivation for
professional development is important. J. Smilgiené (2015) notes that learning is im-
portant as a basis for individual’s successful career projecting and the survival of the
organization, striving to appropriately develop and adjust to the challenges of time.
In the context of the culture of a preschool educational institution as an educational
organization it is important to note that knowledge and skills constantly updated by
a teacher become a necessary and meaningful condition of a successful organization
rendering high-quality services.

In the context of the development of learning competence it is important to note
that the concept of competence in scientific literature has been quite widely analysed.
P. Drucker (2009) are considered the originators of the investigation of this problem.
The concept is described as the combining of knowledge and skills and ability to apply
them under particular circumstances. In Lithuania various aspects of competence have
been analysed by L. Jovaisa (1997), R. Lauzackas (2000), E. Juragaité (2004), R. Poce-
vi¢iené (2014), J. Lenkauskaité (2014). Meanwhile, the problem of the development
of the competence of knowing how to learn lacks scientific research. It is important
to emphasize that the competence is not obtained as a traditional qualification after
receiving a diploma, it must be constantly developed. Therefore, organizations (ed-
ucational organizations are not an exception) striving to meet constantly changing
requirements should create teaching/learning systems that should be consistently
focused on the development of the competences of the staff in the workplace.
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The relevance of the topic discussed allows determining the problem field of the
research. It should be noted that analysing the exploration of the problem of teach-
ers’ learning the most attention is paid to the processes of teachers’ teaching/learning
(in general), motives, acknowledgement of competences, etc. The development of the
learning competence of preschool education teachers in the organization as a process
important for the organizational culture also having vital importance for the quality of
preschool education lacks scientists’ attention. It should be noted that the quality of pre-
school education, the expectations of the users (parents, children, society) are related to
the competence of pedagogical staff, as a consequence of which the (self-)improvement
of teachers’ qualification becomes an integral part of the quality of the activity of an
educational institution as well as the culture of the organization. N. Kvedaraité (2009)
notes that one of the priorities of the (self-)construction of the organizational culture
is “to learn, to learn while teaching the others, and learn from the others” (p. 7), estab-
lishing the conditions necessary for that in the workplace. Constant changes of (self-)
education, aspiration for high-quality (self-)education stimulates a teacher to constantly
develop and look for new ways of improving his/her competences. A teacher should feel
a constant need for competences that would help him/her to make the education pro-
cess more effective and corresponding to new requirements that are being constantly
set. However, the learners usually choose traditional ways of learning not relating them
to personal features or do that intuitively. The research conducted by V. Lukostniené,
M. Barkauskaité (2013) shows that the majority of teachers’ skills are to be improved,
e.g.: to create strategies to overcome obstacles that hinder from meeting the terms; to
make a timetable and write a diary; to plan activities so that they are performed without
external interferences; to estimate the amount of efforts each tasks requires in order to
find out whether the time is not wasted while looking for the ways to perform it.

» The problem-based question of the research is how are the conditions fa-
vourable for the development of teachers’ learning competence created in a pre-
school educational institution?

» The object of the research - the development of teachers’ learning compe-
tence.

» The aim of the research - to reveal the opportunities of the development of
the learning competence of teachers in the institution.

Methods of the empirical research

The method of the research - structural written reflection (Kolb, 1984; Bitinas, 1996).
In education science reflection (Lat. reflexio - bending back, turning back) is defined
as “a way of thinking when a personality critically analyses, realizes and actualizes the
contents, form, and preconditions of one’s thinking, the structure and peculiarities of
one’s spiritual world” (Jovaisa, 2007, p. 245). The aim of the application of the method
- to investigate the opportunities of the development of the learning competence of
teachers in preschool educational institution, i.e. what knowledge was gained by the
teachers during the process of teaching/learning (from everyday occupational activity)
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and how it was used in professional activity. A structured written reflection was cre-
ated referring to the analysed theoretical scientific literature, also the principle of the
model of experiential learning by D.A. Kolb (1984) and methodical recommendations
by B. Bitinas (2006). In the context of the research the purpose of such a reflection is
to record the process of teaching/learning of preschool education teachers in a pre-
school educational institution, to describe the situations of experiential learning. The
written reflection helped to identify the ways teachers learn in an institution, how they
intend to apply the obtained knowledge in future in their professional activity striving
for the aims of professional development.

The sample of the research - 19 teachers having at least one year of working ex-
perience in preschool educational institution. The research was conducted in Janu-
ary-March, 2016. Applying the method of a written reflection the process of teachers’
teaching/learning (in everyday occupational activity) in preschool educational insti-
tution describing the situations of experiential learning (ways of teaching/learning,
relations of the gained knowledge to professional development, etc.) was recorded.
Having conducted the research the written texts created by the teachers were analysed.
For the analysis of texts — to distinguish categories and subcategories and to create
the network of subcategories - the method of content analysis was applied. The re-
sults have been presented in the tables of categories-subcategories. The analysis of the
statements of teachers’ experience enabled to reveal the process of teachers’ teaching/
learning in preschool educational institution and forecast the opportunities of the
development of teaching/learning competence in the institution.

The empirical research is based on the following theories: the theory of experien-
tial learning that allows analysing the learning of preschool education teachers as an
active process of the construction of knowledge and meaning based on collaboration,
the dissemination of the experience one possesses, investigation, observation while
reflectively exploring one’s environment, experience, knowledge, activity (Kolb, 1984;
Jarvis, 2001; Jarvis et al., 2003; Bubnys, 2009, etc.); pragmatism, the proponents of
which emphasize everyday experience of a learner and open environment stimulating
for education (Locke 1954; Ozmon & Craver, 1996; Dewey, 2003). In the context of the
research teachers’ teaching/learning in the workplace is analysed through everyday
learning experiences the teachers possess; the theory of constructive teaching/learn-
ing, referring to which teachers’ learning is perceived as a process of the construction
of meanings, intellectual activity and interactive social exchange. This theory high-
lights the idea that every person learns differently, in different ways of learning and
using different means thus constructing and reconstructing the knowledge about the
world, giving sense to experience (Kohlberg, 1986; Vygotsky, 1986)

Theoretical approaches of the research
Essential changes in the field of preschool education are based on the new education-

al culture of the society. It has been influenced by internal and external factors: glo-
balization and joining the European Union, changing economic, social and political
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conditions, development of information and communication technologies, increasing
demands of the society and requirements for education.

The changes also require the change in the behaviour of preschool educational in-
stitutions and the competences of their employees (management of human resources
should change, collaboration with various groups of interests should be developed).
Ina modern educational institution a teacher here and now should be able to manage
various situations during the process of education. For this purpose he/she needs to
employ complementary aids, ways, methods of education, forms of the organization
of education (Jovai$a, 2007). It is important for a teacher to realize that learning is
a lifelong activity. It is not a one-time phenomenon related to the beginning of pro-
fessional activity. In the context of lifelong learning experiential learning is becoming
relevant. In this case a critical attitude towards various aspects related to professional
activity, especially to the accumulation and reflection of professional experience, for-
mulation of conclusions, becomes a relevant skill.

The importance of adult teaching is characterized by constant professional or per-
sonal development that is conditioned by changes taking place in the society. Accord-
ing to J. Smilgiené (2012, p. 20), the changing environment is setting more and more
new requirements, therefore, the specialists need to or even must care about their
qualification: expand knowledge, improve skills, evaluate and develop professional
attitudes, requalify, keep mastering different technologies and abilities.

In education programmes implemented in Lithuania knowing how to learn is de-
fined as a person’s wish and preparedness to take up new tasks, ability to control cog-
nitive and emotional processes while learning, apply gained skills in various contexts
(Recommendation of the European Parliament and of the Council on Key Competenc-
es for Lifelong Learning, 2005; Analysis of the Problem of Education, 2013; Lithuani-
an Education Strategy for 2013-2022). The essential elements of the structure of the
competence of knowing how to learn are as follows: these are value attitudes of learn-
ing that forecast the shift of the focus of pedagogical activity from teaching to learn-
ing process; learning abilities, that is to be able to set learning aims and objectives; to
purposefully act striving to achieve the set learning objectives; to plan learning activ-
ity; to reflect the learning process; knowledge about the learning process (Linkaityté
etal., 2005). The development of the competence of learning how to learn is not the
transference of separate learning methods. The main task developing the ability to
learn is the application of various learning methods and using them to form individ-
ual teaching strategies (set individual learning goals, correct them depending on the
need and/or situation, plan and organize one’s own learning process, solve problems
of different character arising during the process, reflect one’s own learning experience
and evaluate the obtained results, etc.).

When the aims of education are changing a teacher must know various ways of
teaching/learning and be able to apply them. Institutions not only should have the
policy of the improvement of employees’ qualification, give time and resources, but
also create conditions for teachers to learn in various methods and forms in pre-
school educational institution. G. Gedviliené, E. Stasitnaitiené, A. Petrulyté (2008)
point out that learning depends on many different factors, the most important of
which are knowledge and previous experience of learners, character of information
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and knowledge, the context, where learning takes place, knowledge about oneself,
positive inner motivation, etc.

The job of a teacher of a preschool educational institution requires versatile ad-
justment in professional activity. A teacher must master various methods of education
and choose the most suitable one to every individuality, be able to analyse, reflect and
evaluate himself/herself and forecast the opportunities of his/her impact on a matur-
ing personality.

In the national documents on education the following form of obtaining the com-
petences is presented: individual; collegial sharing of experience; specialized events;
academic ways of gaining competence; public non-occupational activity. There exist the
ways of learning conditioning the accumulation of best practices, these are learning from
colleagues, giving an example, observation, individually planned activity, activity guided
by an advisor. Essential factor of teachers’ growth is the activity of educational institu-
tions and favourable environment. Suitable environment of the organization encourages
taking responsibility for one’s own growth. The learning of the institution takes place
when its members learn. It happens when an institution employs new members who
have information the institution had not had before. Both staff and computers or books
can participate in the learning process as teachers and learners (Simonaitiené, 2007).

Learning how to learn will be identified as having high quality only referring to re-
spective knowledge and skills. Positive attitudes and motivation are not enough. In the
process of learning how to learn a teacher must be able to plan his/her learning process,
reflect, analyse and forecast the further outline of learning. Analysing the development
of learning competence in an educational institution as an educational organization it
is evident that there is no one right way to learn. The conditions must be established for
a teacher to develop his/her skills and experience in the form that is acceptable to him/
her and meets his/her individual needs. Teachers can freely choose learning activities
that are acceptable to them, look for original forms of education, discover creative ideas
and forecast the possibilities of their implementation. Such a teacher not only strives
for the quality of education but also feels satisfied with the results of his/her activity.

The results of the empirical research

The results of the empirical research reveal the opportunities of the development of
teachers’ learning competence in preschool educational institution. The results of the
research have been presented from the following aspects:

» ways/forms of learning of teachers of preschool educational institutions;

» applicability of knowledge gained by preschool education teachers;

» evaluation of the application of the experience gained by teachers in activity.

Ways of learning of teachers of preschool educational institutions

Analysing the contents of everyday experiences of the teachers it was aimed to reveal
what ways/forms of learning (see Table 1) in the preschool educational institution - in
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the workplace — are important for the development of teachers’ learning competence
and what opportunities to use the obtained experience in one’s activity exist.

Table 1. Ways/forms of learning of teachers of preschool educational institutions

through activities (3)

Category Subcategory Number of | Examples of statements'
statements
Informal Learning while 6 “My colleague shared
independent observing open interesting ideas about how it
learning while activities is possible to enrich a physical
observing activities training session delivered in my
(14) group”
Learning while 5 “I was surprised by the use
observing events of small folklore (riddles,
counting games, jokes,
imitations) while activating
children’s speech, its perception
and expression”
Learning while 2 “I was fascinated by the
observing hostess’ ability to make
educational children interested, to convey
sessions the process of how bread gets to
our table”
Learning while 1 “It was the most interesting
observing an for me how in a simple hall
interinstitutional of the kindergarten it is
event possible to play football, but
this solution is very simple. The
playground was formed out of
the benches turned upside down.
It was unexpected and really
useful”
Self-directed Learning while 3 “I didn’t have much working
learning while interacting with experience then so I had
sharing best colleagues questions how to do it as well
practices (3) as possible, so I decided to
ask the vice-principal for
education”
Personal Self-directed 3 “So this week together with
professional learning during the children we were making
development everyday activities up a plan ourselves what

we would like to do”

1 Here and further on the statements of the informants representing a subcategory and/or category
have been presented, the language has not been corrected.
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Category Subcategory Number of | Examples of statements'
statements
Professional Self-directed 2 “The PPS psychologist delivered
development while | learning a one-hour lecture about active
participating in during lectures and hyperactive children”
interinstitutional (seminar)
activity (5) Learning while 3 “When I started working
organizing in a kindergarten it was
conferences necessary to finish an
international Comenius
project: trip to Poland, receiving
foreign partners in Lithuania,
writing a final report, writing
a new project”
Purposeful learning | Self-directed 1 ‘I remembered the
W) learning while theoretical knowledge that
developing I had forgotten. I conducted
professional a research about the computer
knowledge games children play”
Learning while Solving a conflict 2 “A conflict situation has
solving problems/ | situation with occurred - a worker thought
conflicts (3) the staff of that our requirements for
the institution hygiene for her are big, that
(interinstitutional comparing with other families
aspect) under her care the sisters’ mum
is very caring. A worker from the
social services centre came to
the kindergarten to meet us”
Solving conflicts 1 “Due to the fact that my group is
among children attended by 5/6-year-old children,
their games overlap with each
other, so many conflicts and
quarrels occur. [ wanted to
know what innovations are
offered by psychologists, other
pedagogues”

Source: own research.

The data have revealed that the most popular way/form of teaching/learning of
preschool education teachers is open activities, events, educational programmes. The
participants of the research mention that the frequent forms of activity they gain
experience from are observation of everyday activities and events. The activities are
usually delivered by the colleagues from the same institution. The teachers in the or-
ganization learn not only by observing their colleagues’ activities or events but also
participating in seminars, lectures, listening to the specialists in other different fields.
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Another important aspect is that teachers also gain useful experience in the process of
informal independent learning while preparing for activities, conferences or looking
for suitable solutions of problems, which shows the opportunities of the development
of teachers’ competences in preschool education activities.

Applicability of knowledge gained by preschool education teachers

The other part of a structured reflection is meant to analyse in what way the knowl-
edge obtained by teachers in the workplace is applied (see Table 2). The research has
revealed that the experience gained in this way is used in everyday professional activity.

Table 2. Applicability of knowledge gained by preschool education teachers

Category Subcategory Number of | Examples of statements
statements
Application of In practical 9 “The following day after the
knowledge in educational delivered and observed activity
everyday activity (15) | activity we tried to repeat this process
with children in the group”
During events 4 “During this project week
I applied gained knowledge and
experience in further events”
For the 1 “I used this knowledge at my
production of work: I made some aids”
educational aids
Scientific, practical | Conferences 1 “I used the gained knowledge
events (2) while organizing another
conference in our institution”
Contests 1 “We used this knowledge while
preparing the application for
the contest for the selection
of innovative models of the
organization of preschool
education”
In the development | In the field of 1 “Evaluating children,
of personal the development submitting the evaluation report
competences (8) of the research to the supervisor”
and analytical
competence
In the field of the 3 “I learned to listen to a child
development of better, to hear his or her voice,
communication and this conditions a higher
skills quality of child’s education”
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competences (8)

Category Subcategory Number of | Examples of statements
statements

In the development | In conflict 4 “I used this therapy in order

of personal situations to facilitate children’s

adaptation when they started to
attend the group”

Source: own research.

Consequently, as it has already been mentioned, the research has shown that
gained experience and knowledge in many cases are actually used in everyday profes-
sional activity, especially while organizing various educational activities. Experience
and knowledge are accumulated while observing colleagues’ activities and events.
A part of the obtained knowledge and experience is also applied to develop personal
competences (e.g., communication skills).

Evaluation of the application of the experience gained by teachers in activity

The results of the research confirm that teacher’s new experiences and knowledge
demonstrated in professional activity are mostly evaluated by learners and their par-

ents (see Table 3).

Table 3. Evaluation of the application of the experience gained by teachers in activity

Category Subcategory | Number of | Examples of statements
statements
Evaluation by Positive 7 “The colleagues have tried it
colleagues (7) evaluation themselves in the education process,
they mentioned that it was effective”

Evaluation by the | Positive 5 “The supervisors were fascinated

administration of | evaluation and satisfied with the work and they

the institution (7) motivate and initiate to go on working”
Sceptical 2 “The opinion was rather sceptical.
(contradictory) What will happen if we start bathing
evaluation everyone?”

Evaluation by Positive 8 “The parents were very glad that

learners and their | evaluation, we talk a lot with children”

parents (16) comments
Evaluation 6 “When the parents heard children’s
expressed in stories and saw the handicrafts, they
motivated showed a bigger interest in this
activity therapy and its usefulness in the

child’s education”
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Category Subcategory | Number of | Examples of statements
statements
Evaluation by Changes in 2 “Even the colleagues have noticed
learners and their | children’s that the children have become more
parents (16) behaviour courageous, initiative, creative, have
(positive) “revealed themselves”

Source: own research

Positive evaluations are expressed not only in good words or emotions. Positive
feedback, interest in activities and certain techniques is also observed. Positive re-
sults of the applied newly gained knowledge are observed in children’s behaviour as
well. Equally the application of the experience gained by teachers is evaluated by their
colleague teachers and the representatives of the administration of the institution. It
should be noted that the heads of the institutions positively evaluate employees’ ini-
tiative and wish to develop in their professional field, encourage and motivate them.

The conducted research proves the constant development of the community in
everyday activity, practical events, and emphasizes the importance of teachers’ con-
stant teaching/learning. It is important for preschool education teachers not only to re-
alize that learning is meaningful but also to perceive what the meaning of their work is.

Generalization

Teaching/learning is perceived in a much wider context as a dynamic process of sear-
ches, in which interacting with the environment and teaching/learning partners new
perception of oneself and the surrounding world is born. In the context of the culture of
a preschool educational institution as an educational organization the development of
teachers’ learning competence is based on teachers’ involvement into lifelong learning
processes in order to obtain teaching/learning competences necessary for organiza-
tions and individuals: to share knowledge, to be able to learn while teaching and to
understand learning as an essential factor of the survival of an individual and organi-
zation. Referring to the results of the research that has been conducted and presented
in the article it is possible to state that teachers develop the competence of learning
through various methods, practical tasks, encouraging independence.

The teachers of preschool educational institutions gain knowledge in everyday
occupational activity, while solving professional problem situations or by the meth-
od of informal independent learning. Teachers apply knowledge gained in preschool
educational institution in everyday educational activities, while planning future ac-
tivities. The most frequent ways of learning in preschool educational institution are
observation of the colleagues of the institution and the group of learners, conducting
everyday activities, festivals, sharing experience. All this is closely related to teaching/
learning from one’s own experience. Learning during seminars, projects, conferences
is less frequently mentioned. It should be emphasized that teachers gain knowledge
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not from the application of innovative methods or forms but from everyday occupa-
tional activity, solutions of professional problem situations.

Most often new knowledge is produced in everyday occupational activity, therefore,
the organization must find the right ways to develop the dissemination of knowledge
so that it reaches every member of the organization and further develops. The applica-
tion of the knowledge gained by teachers in the learning process in everyday activity
receives constant evaluations that give added value to the learning process. The re-
search has shown that the majority of evaluations were positive and stimulating the
motivation for learning, the wish to develop in the professional field. Positive feedback
between teachers and learners has also been mentioned. Among the evaluations there
isalso a sceptical attitude, the attempt to contradict a teacher’s effort to go beyond the
established practice and trying to search for new forms of activity.

Referring to the results of the research it is possible to state that in preschool edu-
cational institution the essential strategies of teachers’ teaching/learning and devel-
opment of competences in an institution/organization (at workplace) are as follows:
observation of the colleagues of the institution and the group of learners (observation
of children’s reactions in activity); teaching/learning from one’s own experience, i.e.
learning while analysing one’s own activity and correcting it, trying to eliminate the
mistakes; participation in open activities organized by colleagues is also an effective
way to get new experience because it is possible to compare them with the activities
organized by the teachers themselves, to foresee the priorities of professional devel-
opment; the teachers give priority to the ways, in which they can organize themselves
into groups or teams and present there the activities they perform, to analyse the col-
leagues’ work, to share the newest information related to the educational process.

The teachers of preschool educational institutions consider teaching/learning at work-
place as an advantage, because their teaching/learning with an “advisor” is purposeful and
free of charge, moreover, everything takes place in the environment which is “their own”.
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