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success In eveRyday lIfe  1

Success is an integral part of culture, one of the core social values 
which are universally binding and oblige us to make concrete efforts. 
The term can be interpreted in various ways, which makes it extreme
ly capacious and difficult to define unambiguously. It is commonly
perceived as synonymous with an accomplishment, with achieving 
an intended goal. It implies satisfaction, happiness and prosperity, 
whereasitslackisassociatedwithfailure.AccordingtotheSłownik 
języka polskiego PWN (PWN Dictionary of the Polish Language), success 
means“afavourableoutcomeofanendeavour,theachievementofan
intendedgoal”,aswellasthe“gainingoffame,wealthandahighsocial
position”  2. Many people, not only young ones, have made success the 
contentandmeaningoftheirlives,sacrificingforitsattainmentsome
other values, such as family, friends, health, etc.3.

 1 Originallypublished:IwonaPaszenda,“Sukceswżyciucodziennym”,[in:]Sukces jako 
zjawisko edukacyjne,Vol.1,ed.M.Humeniuk,I.Paszenda,W.Żłobicki,InstytutPeda
gogikiUniwersytetuWrocławskiego,Wrocław2017,p.25–40,https://repozytorium.
uni.wroc.pl/publication/84245 (available: 1.06.2020).

 2 Sukces, [in:] Słownik języka polskiego PWN, http://sjp.pwn.pl/sjp/sukces;2576536 (ava
ilable:17.07.2014).

 3 SeeB.Jedlewska,“Pokolenieniewolnikówsukcesu?Ofenomeniesukcesuwewspół
czesnej literaturze i aktualnymwymiarze zjawiska zwanego ‘wyścigiem szczurów’”,
[in:] Edukacja. Moralność. Sfera publiczna,ed.J.Rutkowiak,D.Kubinowski,M.Nowak,
Lublin2007,p.682–683.

https://repozytorium.uni.wroc.pl/publication/84245
https://repozytorium.uni.wroc.pl/publication/84245
http://sjp.pwn.pl/sjp/sukces
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Abriefdefinitionofsuccessnecessitatesabroaderreviewofthis
category in its social and educational aspect. It is therefore worth 
asking whether and how the way of thinking about success has chan
ged, what categories of thinking about it are dominant and what the 
implicationsforeducationofaspecificapproachtoitare.

In this article I will try to answer the above and other questions. 
In order to obtain a broader perspective, I will refer to the theoreti
cal assumptions of the course of cultural processes formulated by the 
Americanphilosopherofeducation,TheodoreBrameld,i.e.totheidea
of subjectivity and the concepts of determinism and indeterminism.

THe Way of THInkInG abouT success aT THe TIme of 
tHE biG sHift GEnErAtion And in tHE postModErn ErA

AnalysisofrelevantliteratureshowsthatfortheBigShiftGeneration  4, 
who entered adult life after 1989, and in the postmodern era, success 
was not and has not been a stable social construct, since it is contin
gentonsocialfactorsandfirstofallonthevaluesespousedbyagiven
society. This phenomenon is aptly illustrated by three trends5. The 
firstofthemrevealsthatatthetimeofcommunisminPoland,success
wassolelythedomainofsports,culture,sometimesscience.However,
it did not have a market character, and it did not cover business and 
politics. The freedom and development of the market brought about 
a change; new categories and activities emerged where it was possible 
to achieve success. There was rivalry in sales departments, promotion 
on the rungs of the corporate ladders and success achieved by com
paniesratherthanindividuals.Currently,thereareevenmoreofthese
areas. People compete against each other in sports and their passions, 
fulfilmentoflife’sambitionsorfamilywelfare  6. These conditions often 
induce mutual competition for more and more consumer goods. The 
most important factor is satisfaction arising from prestige; a new car, 

 4 SeeP.Rabiej,O.Janiak,“Ukąszeniwolnością.PortretPokoleniaWielkiejZmiany,Pro
jekt Re-definicje”, Thinktank,Malmen monthly, 2013, http://www.redefinicje.pl/do
wnload/TT16_RE_DEFINICJE.pdf(available:17.07.2014).

 5 Ibidem,p.31.
 6 Ibidem.
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fridge or TV set is not only supposed to serve people, but also to make 
a powerful impression on their neighbours. This is why many people 
believe that it is not enough to have a car, but it must be better than 
the one owned by one’s neighbour. Similarly, it is not enough to build 
a house; it should be more impressive than those of others and one 
should spend their vacation in more attractive places than those their 
friends visit. You should also have more expensive clothes than your 
colleagues or friends7.

The above contributes to the emergence of a phenomenon known 
as successholism  8. It occurs when the human being seeks the approval 
of the environment by all available means. Two categories of people 
are especially susceptible to it. One is made up mainly of those who 
try to build up their selfesteem through success. The other consists 
of people who, through the euphoria given by the acceptance of their 
environment, become dependent on success, so that their bodies pro
duce largeamountsofadrenaline.Adrenalineactsasan innerdrug
andisaddictive.Asaresult,asuccessfulpersonisnolongerdrivenby
his or her new goals and visions, but by the pursuit of this inner drug. 
This leads to a paradox: even though the individual has achieved his 
goals, he does not know what to do as he misses the adrenaline and 
euphoria that he has delivered himself while striving for success; this 
leads to selftorment.

Addictiontosuccessveryoftenmeansaddictiontoapprovaland
applause  9. This applause and other people’s raptures boost the sense 
of selfworth, which makes people seek approval merely to be seen. 
Others, in turn, would go out of their way to rivet others’ attention 
to themselves and be approved by an audience which they recogni
se as their authority. When those addicted to success lose their au
dience, they became sarcastic and frustrated, which not infrequently 
hasanegative impactontheir lovedones.Forexample:childrenof
success-addictedparentsroutinelyexperienceemotionalbetrayal.An
addicted parent prioritises his or her own addiction over the needs of 

 7 SeeB.Więckiewicz,“Konsumpcjonizmjakonowystylżyciawspółczesnegospołeczeń
stwa polskiego”, [in:] Przemiany wartości i stylów życia w ponowoczesności, ed. J. Da
szykowska, M. Rewera, Warszawa 2010, p. 184.

 8 SeeB.Pawłowicz,“Uzależnieniodsukcesu”,Zwierciadło2015,No.5(2023),p.123–124.
 9 Ibidem.
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thechildwhothenhearsthefollowingmessage:“Workisthemostim
portant thing for me; I have a chance to get promoted, leave me alone, 
I will hire you a tutor, a tennis instructor or I will have your classmate 
play with you, but I don’t have time for you today”  10. Treated in this 
manner, the child feels unimportant and abandoned, which affects his 
or her sense of selfworth.

This has further negative consequences. Success depends most 
often on people who, as children, did not receive reliable feedback on 
the importance of their achievements, who were underestimated and 
humiliated, or conversely – overestimated and excessively praised.
Boththeseextremes“produce”perfectionistswhoareunabletoac
cept failure or defeat. They feel compelled to be deserving of the lon
ged-forpraisethatusuallynevercomes.Asadults,theyfeelunworthy
of standing ovations, glamorisation, awards, and distinctions. There is 
no amount of success that would ease their doubts about being wor
thy of recognition and love, and such a conviction leads to a sense of 
loneliness  11.

The other trend illustrates the phenomenon of the transition from 
material to nonmaterial indicators of success. This process began in 
theearly1990s,which,thankstotrainingcompaniesandtheAmeri
can management model, brought a renaissance of the term success. 
In those times, a promotion, which took years to achieve in other co
untries,wasquicklyachievedbyPolishsociety.AmericansvisitingPo
land paid attention to the young age of CEOs and managing directors 
of companies. In the States people often achieved similar success as 
aresultofhardandlongworkattheageof50.

Itwasnotdifficulttosuccumbtothemagicofsuccess.Itsachieve
ment had tangible outcomes, such as a good position, a company mo
bilephone,acar,andacreditcard.Inprivatelifeitearnedoneaflat,
acarandaconsumerlifestyle.Apartfromthesetangibleindicatorsof
success, also intangible ones quickly became important. Research con
ductedregularlybythePublicOpinionPollCentreCBOS (1994–2010)
shows that the top three life goals of Poles are: love and friendship, 
a successful family life, and a job in line with one’s interests  12. The latest 

10 Ibidem, p. 124.
11 Ibidem.
12 SeeP.Rabiej,O.Janiak,“Ukąszeniwolnością”,op.cit.,p.33.
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analysesrevealthatsince2005thehierarchyofvaluesadoptedbyPo
lishsocietyhasremainedrelativelystable–familyhappinessandgood
health have always been the top priorities13. Success and fame rank 
low and are indicated by a mere 1 percent of the polled population  14. 
Forhalfof them (from theBigShiftGeneration)bothpersonal and
occupational success is precious, but the former is more appreciated. 
Interestingly, the “rat race”asacategoryseemstobeon thewane.
Close to80percentof thepolledpopulationclaimthat theywould
not devote anything for success. Today, it is not only with wealth and 
professional status that one can prove to oneself that one can achieve 
aspecificgoal.Nowadays,onecanexperiencesuccess,forexample,
thanks to the good projects they implement in their lives rather than 
thanks to their money and renown15.

Because of this diversity, a man of success has become a com
plex being. In the past, success was measured mainly by money and 
thusamanofsuccesswasinvariablyanaffluentperson.Today,when
asking which Pole has achieved success in life, one can hear names 
rangingfromMariaSkłodowska-Curie,throughAdamMałysztoDoda.
Thelesser-knownpeoplewhodonotfitintothecommondefinitionof
success,e.g.thosewithsuccessinanarrowfield,arealsoconsidered
to be successful  16.

The third trend allows us to discover that in the postmodern era, 
what counts more is what man himself considers a success than its 
definitionaccordingtoothers.Aninner,gutfeelingismoreimportant
than an external yardstick. Research conducted in 2012 by the THINK

TANKDialogueandAnalysisCentreandMalmen magazine shows that 
success is measured by a happy family and the realization of one’s own 
passions. Further indications include:work and professional achie
vements, selfsatisfaction, relationships with the environment, one’s 
education and material goods. Popularity and fame are at the end of 
the list17. These observations reveal that vying for success, comparing 

13 SeeCentrumBadaniaOpiniiSpołecznej,Komunikat z badań, BS/111/2013, Warszawa 
2013,http://www.cbos.pl/SPISKOM.POL/2013/K_111_13.PDF(available:17.07.2014).

14 AstudycarriedoutinJuly2013onarepresentativesampleofadultsPoles(N=1005).
15 SeeP.Rabiej,O.Janiak,“Ukąszeniwolnością”,op.cit.,p.32–33.
16 Ibidem,p.32.
17 Ibidem,p.34.
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oneself to others, searching for points of reference are no longer that 
important. This is probably due to the fact that the pressure to suc
ceed was greater in the 1990s than now. The shift is due to the over
comingofsocialandclassbarriersafter1989.Forthisreason,internal
successindicatorsseemtobemoreimportantthanexternalones.Ho
wever, it should be noted that external measures are also subject to 
evolution. The material criteria still remain in vogue. Thanks to mass 
culture, factors like popularity, fame and recognition have been added 
to wealth and professional achievements.

The shifting way of thinking about success makes it impossible 
to measure it by means of a single yardstick, because it is subjective 
andvariable.Althougheveryoneunderstandssuccessonanindividual
basis and refers to their own experiences, it is possible to distinguish 
two categories of success:

 1.  Success as the development of one’s own potential and achieving 
anambitiousanddifficultgoalresultsingettingtoknowoneself,
developing one’s own skills and becoming aware of one’s goal. It 
involves accomplishing what one wants and what is within one’s 
reach and at the same time seems hardly reachable. This kind of 
success ismeasuredbyatestofone’s influence,ofhowmuch
strength and skills one has to change the reality;

 2.  Successasanaspirationtogainmarketvalues–itbecomespre
sentinspecificaspectsofmodernlife,forexampleinsuccessho
lism and consumerism. Within its framework, man experiences 
himself as a thing that can be successfully used on the market 
and manipulated. In private life, this leads to suffering from iso
lation and loneliness. The alienated individual loses much of his 
or her sense of dignity, which is characteristic of man even in 
themostprimitivecultures.Firstofall,one losesthesenseof
one’s own self, the sense of oneself as a unique and inimitable 
personality.

The two categories of thinking about success demonstrate two 
opposing forces at work in culture. One helps to build one’s humanity 
andtheotherleadsmantoself-destruction.Asaresult,culturegene
rates opposing values, which trigger much tension and many crisis of 
everyday life.

iwonA pAszEndA
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culTuRe as a GeneRaToR of conTRadIcTInG values – 
THeodoRe bRameld’s dIaGnosIs

Cultureasageneratorofcontradictingvalueswasscrutinisedbythe
sociologist of education, Theodore Brameld. In his works, he critically 
analysedAmericansociety,whichsetstandardsofbehaviourforother
cultures. Brameld conducted research on the mental condition of man, 
so he was interested in human tensions, both internal and external, 
which manifest themselves in social groups from a normative position. 
Althoughhewasnotapedagogue,duetohiseducationheadopted
the scientific perspective of pedagogy. He diagnosed social reality,
setspecificgoalsforitsdevelopmentandreferredpracticallytoreal
problems occurring in everyday life  18. The results of his anthropolog
ical studies on the condition of US culture, he concluded that it was 
inastateofprofoundcrisis.Animportantmanifestationofthiscrisis
wasakindof“schizophrenia”ofAmericansociety,manifestingitselfin
the simultaneous adherence of its members to contradictory values, 
resulting in a series of tensions in their daily lives  19. These occurred, 
among other things, between selfinterest and social interest or be
tween a person turning against himself and a person acting for his 
own good  20. Brameld interpreted these tensions as a crisis of culture, 
a violation of the axiological orientation which had previously marked 
this culture. This, in turn, leads to destabilisation, i.e. disturbances in 
the functioning of fundamental institutions, in the sphere of customs, 
practices and attitudeswithin a given culture. For this reason, the
members of these cultures feel puzzled, lost and deracinated  21:

The old ways of beliving in the good life as they regarded it are no longer 

adequate.Consequentlymenbecomedeeplydisturbed,confused,indeed

18 SeeH.Zielińska-Kostyło,“Zdrowie–społeczeństwo–edukacja.KoncepcjeErichaFrom
ma i Theodore’a Bramelda”, Rocznik Andragogiczny2014,No.21,p.157–171,http://dx.doi.
org/10.12775/RA.2014.011(available:17.07.2014).

19 SeeH.Kostyło,P.Kostyło,“Edukacjajakonarzędzierekonstrukcjikultury”,[in:]T.Bra
meld, Edukacja jako siła, Bydgoszcz 2014, p. 21.

20 SeeIbidem,p.23.
21 See T. Brameld, Education as Power,NewYork,London1965,p.10.
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often emotionally ill, because the value orientation to which they have 

been accustomed is torn from under them  22.

This observation led Brameld to ask a number of questions: What hap
pens in culture when the traditional axiological orientation is falling 
apart? What happens to the efforts of people who want to under
stand and control their own ways of life? In response, he came to the 
conclusion that people present very different ways of responding to 
situations in which old guidelines for a good life do not provide the 
direction or goals that they need, regardless of cultural circumstances 
andconditions.Brameldidentifiedsixalternativemodelsforpeople’s
responses to cultural crises23:

 1.  skepticism – its followers believe that there is no way out of the 
culture as it is;

 2.  eclecticism – this philosophy denies the possibility of finding
answerstolife’sproblemsbytakingonlyoneperspective.Eclec
ticism is open to many different types of meanings. It becomes 
a kind of intellectual opportunism, in which everyone can follow 
different philosophies of life, one after another. The eclectic can 
besatisfiedwiththefactthathedoesnothavetoengageinany
matteruntiltheend.However,heorsheisneveratrulyintegra
ted person, as they lack role models that could impart meaning to 
both their own lives and the lives of their cultural environment;

 3.  conservatism – another possible approach of people living at 
atimeofdestabilisationofculture.Conservatistsprimarilyaim
to retain and strengthen their own legacy. They often claim that 
the culture they have encountered is not bad, but people have 
forgotten its foundation and core. These should be returned to, 
recallingthepatternsofmodernhistory.Weneedtofightand
preserve our cultural heritage;

 4.  regressivism – it is summed up by a statement: ‘We cannot me
rely preserve cultural heritage. We need to look much deeper 
into the future in order to get to know the most primordial sour
ces of culture and thought’;

22 Ibidem, p. 21.
23 SeeIbidem,p.22–24.
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 5.  liberalism – a position that strongly opposes conservatism and 
regressivism. In this approach, the human response to the crisis 
is to move forward, experiment cautiously, try and then modify 
one’s earlier habits, attitudes and practices in the one’s own life. 
Within this position, people support a kind of prudent planning 
of one’s own life and gradual development;

 6.  radicalism–peoplewho identifythemselveswiththe lastpat
tern of reaction to the crisis claim that it requires big, radical ac
tions and setting an equally great goal. It is therefore necessary 
to rebuild and redirect the entire existing system.

fRom RadIcal deTeRmInIsm To IndeTeRmInIsm. 
alTeRnaTIve Ways of Human ReacTIon To THe cRIsIs 
of CuLturE

There are also other alternative ways in which people can react to 
a cultural crisis. They depend on whether the individual appears as an 
objectorobjectofacognitiverelation.Amongthemanyviewsrefer
ring to the idea of subjectivity in the history of philosophical thought, 
three main positions can be distinguished  24.Accordingtothefirst,de
finedasradicaldeterminismorfatalism,manisnotasubject,“never
and in no respect”25.Thusnothingcanbechangedinone’slife.Here
the individual is perceived as passive, controlled from the outside, de
prived of responsibility for his own life and deeds, an object manipu
lated by external forces (nature, destiny, fate).

The second position, called moderate determinism or activism, 
assu mes a certain margin of human freedom, pointing to a partial 
depen dence, but not a complete dependence, as is the case in radi
caldeterminism.Accordingtotheideaofmoderatedeterminism,the
individual is at times the subject and at times the object of change, to 
a certain extent free with respect to certain power systems, and sub
ordinate to others. Man has to take into account in his conduct and 
planned changes the concrete reality and objective facts, which he 

24 SeeJ.Lipiec,Wolność i podmiotowość człowieka,Kraków1997,p. 16.
25 Ibidem.
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hasnoinfluenceon,ifhewantstoeffectivelypursuehisowngoals.
However, theawarenessof theexisting limitationsdoesnot (orat
least should not) prevent taking an active approach to constructing 
one’s own life.

The third position, referred to as indeterminism or voluntarism, 
indicatesanabsoluteautonomyofthehumanbeing.Accordingtothis
idea,manis“alwaysandineverysituationasubject,regardlessofthe
degree to which he or she achieves his or her intentions, and he or 
she alone is entitled to subjectivity”  26. Man can therefore be seen as 
anentityunderthedominantinfluenceofinternalforces.Regardless
ofexternalfactors,heconsciouslypursuesspecificgoalsandassumes
responsibilityforhisactions.Heorshehasunlimitedfreedomofcho
ice and relation to the occurring phenomena, including their changes, 
for example by modifying his or her attitude towards them.

Man’s reactions to the crisis of culture are also connected with 
the meaning imparted to everyday life. In social sciences, the notion 
of everyday life appears as a dimension of the social space in which an 
individuallivesandmovesandas“adefinitionofasubjectiveworldof
meanings and knowledge about the world, addicted to changing so
cial contexts”27.Itcanthereforebesaidtobeakindof“habitus,which
consists of the ways of thinking, feeling and acting observed in the 
form of social practices”  28.

The understanding of everyday life changed with the development 
of culture. In the past, it was associated with routine, monotony and 
boredom.Eachdayresultedfromthepreviousoneandgaveanoutline
of the next one. It gave a sense of security, certainty as to what would 
happen and what could not happen, what could not be done and what 
couldnotbeavoided.Inthepast,“everydaylifewastheenemyofeve
rything that was unusual”  29. In postmodern culture, completely dif
ferenttermsareassociatedwiththeconceptofeverydaylife.From

26 Ibidem.
27 M.Dzięgielewska,“Teorieżyciacodziennego–poszukiwanieznaczeń”,[in:] Edukacja 

a życie codzienne, Vol.1, ed.A.Radziewicz-Winnicki,Katowice2002,p.51.
28 E.Hałas,“Powrótdocodzienności?Szkicproblematykisocjologiiżyciacodziennego”,

[in:] Barwy codzienności. Analiza socjologiczna, ed. M. BoguniaBorowska, Warszawa 
2009,p.57.

29 Z.Bauman,“Niecodziennośćnaszacodzienna”,[in:]Barwy codzienności,op.cit.,p.77.
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what happened today, it is not clear what will happen tomorrow. The 
time“hasfallenapartintobeadsofepisodes”30.Everydaylifeiscom
bined with surprise and chance. These are the only experiences that 
are repeated routinely, day by day31. This observation indicates that 
everyday life is dominated by various patterns, which are the source 
of completely different worlds of human life. We can distinguish three 
variations among them32.Inone,everydaylifeis“enclosedintoobjec
tifying oppression which one cannot break free from; it is then frequ
ently embroiled in melancholy, resentment, determination, uniquely 
excessiveandexaggerated”,whilemanis“subjecttothepressureof
hopelessness and a mechanism of resignation from the subjective op
position to it”33. The second variation involves:

processes of active balancing, counterbalancing the struggle to maintain 

aminimumbalanceinthefieldoftensionandpressure.Theeffortoflife

requires a strategy of survival, active compromise in the face of the pres

sure of the present moment. The reality in which people are stuck beco

mes dual and torn apart. The subject is stretched between extremes with 

which he can play a game, which for a time brings change and a sense of 

complicity in stimulating it34.

Inthelast,thirdvariation,theindividualopenshimselfup“toapers-
pective in which everyday life is subordinated to a longterm plan, in 
which[...]hefindsasenseassociatedwithdistanttasksanddeferred
gratification”35.

The above typology of everyday life reveals that on the one hand it 
is an opportunity for a human being to learn, a context of creative, sa
tisfying actions, a way of realizing dreams and goals, and on the other 
hand it is a limiting everyday life which fails, pushes man to a margin, 
condemns him to loneliness and excludes.

30 Ibidem,p.78.
31 Ibidem.
32 SeeL.Witkowski,“Codziennośćijejpedagogiczneprzekleństwa”, [in:]L.Witkowski,Mię-

dzy pedagogiką, filozofią a kulturą. Studia, eseje, szkice,Vol.3,Warszawa2007,p.280–281.
33 Ibidem.
34 Ibidem, p. 281.
35 Ibidem.

success In eveRyday lIfe



198

ImPlIcaTIons of adoPTInG a sPecIfIc PeRcePTIon 
of suCCEss

Theinfluenceofculturalprocessesonthewayofthinkingaboutsuc
cesspresentedinthisarticlehasspecificimplications.Anindividual
whoidentifiessuccesswiththepursuitofmarketvaluesandbuildshis
or her life according to the concept of radical determinism together 
with the vision of everyday life locked in objectifying oppression, as 
well as with a regressionist and conservative attitude, is condemned 
to passivity. Such behaviour leads to the resignation from the sub
jectiveoppositiontoculturaltensionsandcrises.Anegativeattitude
towards change triggers a withdrawal from managing one’s life and 
renouncing oneself. Such a course of action triggers a sense of help
lessness and fear. The phenomenon of existential anxiety paralyses its 
causative function and constricts its development. The individual is 
convinced that activity does not matter for the changes taking place 
both in himself and in the environment. The consequence of such ori
entation is resignation from one’s own aspirations and expectations 
in order to meet the expectations of other people, to succumb to the 
course of events which, from the point of view of the individual, can 
neither be changed nor controlled.

Apersonwho,intheunderstandingoftheconceptofsuccess,na
vigates between thinking about it as selfdevelopment and striving for 
market values and who creates his world in accordance with the con
cept of moderate determinism, eclecticism and the attitude of active 
balancing,inthefieldoflifetensionsandpressures,despitethedec
lared willingness and readiness to introduce changes in his life, does 
not always decide to take the related risk. This manner of conduct, as 
MargaretS.Archerpointsout,ischaracteristicofthepersonalityof
someonewitha“fracturedreflexivity”36. This mechanism is present 
in the case of individuals whose inner conversation does not lead to 
actionbutintensifiestheirdisorientation.Individualswhoareunable
tocontinuouslyverify lifeprojectsbecome “losersof reflexivity”of
globalization or its victims37.

36 M.S.Archer,Structure, Agency and the International Conversation,Cambridge2003,p.298.
37 SeeL.Scott,“Reflexivity and Its Doubles. Structure, Aesthetics, and Community”, [in:] 

U.Beck,A.Giddens,L.Scott, Reflexive Modernization. Politics, Tradition and Aesthetics 
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Those who think of success as an aspiration to develop their own 
potential and who create their everyday world in accordance with the 
concepts of indeterminism, liberalism and radicalism, with an open 
perspective in which everyday life is subordinated to a longerterm 
plan, have systematic control over their own lives. They appreciate 
the importance of their own aspirations and goals as well as value 
selfknowledge and selfassessment. Taking such a viewpoint allows 
peopletoadaptflexiblytoachangingworldandtoengageconscio
uslyintheprocessofpersonaldevelopment.Atthisstage,theyareno
longer externally controlled and assume their own responsibility for 
their own humanity.

conclusIons – ImPlIcaTIons foR educaTIon

In conclusion, it should be noted that the impact of cultural processes 
reveals simultaneously man’s greatness and futility. On the one hand, 
it triggers inmantheattitudeof“engagedsubjectivity”38, which is 
responsible forsingle-handedlychoosing“methods”andestablish
ing “values tobeattained”,which setsgoals for itself,demandsof
itself and tries to meet the challenges of the world in which one has 
to live and act. On the other hand, man rationalises the social pa
thologies (consumerism, successholism) and makes them a norm or 
even a necessity. This irregularity gives rise to an unquestioned ac
ceptanceofrealitywithoutanyfurtherverification.Asaresult,man
becomespassiveandidentifieshimselfwithmarketvalues,becom
ingaconstantconsumerortrader.Hehastransformedhimselfinto
a commodity and treats his own life as capital to be invested with 
profit.Ifhemakesit,hesucceedsandhislifemakessense;ifhefails,
lifebecomesafailure.Asaresult,man’sself-esteemiscloselylinked
to market attractiveness and depends on such external factors as 
one’s own success and others’ assessment. It follows that the market 
determines thecharacterofaperson.Heexperienceshimselfnot

in the Modern Social Order,Stanford1994,p.127.
38 A.Bielik-Robson,“Wstęp.My,romantycy–źródłaromantycznegomodernizmuChar

lesaTaylora”,[in:]C.Taylor,Źródła podmiotowości. Narodziny tożsamości nowoczesnej, 
ed. T. Gadacz, Warszawa 2001, p. XXI.
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as an active manager of his own strengths and intentions, but as an 
object dependent on other external objects. When transformed into 
an object, man is full of fear and anxiety and stands on the edge. No 
one imposes a meaning of life on him and he does not have the cour
agetotakeresponsibilityforconstructingithimself.Heisunaware
oftheimportanceofreflectioninhislife.Yettheindividualisedcul
ture of everyday life demands that man should increasingly perceive, 
interpret and manage the opportunities, threats and ambivalences 
in his life39.Thisobligationindicatesthatreflectionisaprerequisite
for a better understanding of the world and oneself, as it minimises 
a sense of uncertainty  40.

Researchers reveal that in postmodern culture the everyday life 
ofhumanbeingsislargelyfreefromreflectionandconcernfortheir
own humanity  41. Man poses no questions about the meaning of life 
asthis lifeisdeemedmeaningless,whichineffectleadstoa“death
of humanity”  42. In this context, everyday life is “apedagogical chal
lenge”43.Havingasmuchpotentialasitdoesthreats,itmustfocuson
the emancipatory skills of students  44. The honing of these skills is the 
fundamental taskofeducationseenas “allactivities,processesand
conditions conducive to human development; where development is 
definedasasuperiorunderstandingofoneselfandone’srelationswith
the world”45, of one’s own place within this world, a preferred lifesty
le, and a sense of agency with respect to external phenomena. Under 
these circumstances, education is obliged to help people regain their 
jeopardised humanity. It has a duty to support them in their search 

39 SeeU.Beck,“TheReinventionofPolitics.TowardsaTheoryofReflexiveModerniza
tion”,[in:]U.Beck,A.Giddens,S.Lash,Reflexive Modernization, op. cit., p. 8.

40 SeeL.Scott,“Reflexivity and Its Doubles”, op. cit., p. 111.
41 SeeL.Witkowski,“Codziennośćijejpedagogiczneprzekleństwa”, op. cit., p. 290.
42 H.Romanowska-Łakomy,Droga do człowieczeństwa. Usłysz wewnętrzny nakaz bycia 

człowiekiem,Kraków2001,p.15–16.SeealsoM.S.Archer,Being Human. The Problem 
of Agency,Cambridge2000,p.1.

43 L.Witkowski,“Codziennośćijejpedagogiczneprzekleństwa”, op. cit., p. 288. See also 
M.J.Szymański,“Problematykacodziennościwbadaniachpedagogicznychispołecz
nych”, [in:] Codzienność szkoły. Uczeń,ed.E.Bochno,I.Nowosad.M.J.Szymański,Kra
ków2014;I.Orzelska,W stronę pedagogiki istotnej egzystencjalnie. Życie i jego trudno-
ści z energią duchową jako wyzwanie pedagogiczne rezyduów tożsamości,Kraków2014.

44 SeeL.Witkowski,“Codziennośćijejpedagogiczneprzekleństwa”, op. cit., p. 290.
45 T.Hejnicka-Bezwińska,Pedagogika ogólna,Warszawa2008,p.467.
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foranswerstothedifficultquestionofhowtolivewiselyinstatesof
uncertainty, tensions and crises.

If education is to teach people how to live smartly, then today’s 
preferred and implemented model of the ideology of success is no 
longersufficient.Novelwaysofthinkingabouteducationareneeded.
This demand was addressed by Theodore Brameld, who in his phi
losophical reflectiondevelopedan innovativeconceptof education
knownas social reconstructionism.Assuming thateducation is the
mostsignificantmediumofsocialchange,hedevelopedanewway
of thinking about it. In his opinion, traditional education is too bro
adcast-oriented.Anaesthetizedbyeducation,wedonotunderstand
our culture and our lives in their current, problematic functioning. We 
remain in the culture as given and offered for adaptation, without any 
possibility to change it. Reconstructionism convinces us that culture 
isalivingcreation.Thisperceptionopensthewaytoreflectionand
offersasenseofbeingabletoinfluenceit.Brameldstressesthatthe
reconstruction of any element of contemporary culture must be car
ried out through democratic procedures and the universally accepted 
principles of social life  46.

Againstthisbackground,theimplementationofsocialchangere
quires the curriculum in schools to be adapted accordingly47.First
of all, most students need to learn to use academic methods much 
more effectively than they have done before. To date, most young 
people have not learned to adequately absorb natural science me
thods. Young people, at most, learn what is called natural sciences 
by learning formulas, axioms, principles, and equations. They do not 
learn this method as a universal way of analysing problems arising 
from experience. If they do, they refer this method to a narrow sec
tionofreality, treated in isolation.Asaresult,manyyoungpeople
graduate from high schools and universities having internalised only 
partially the academic method. Therefore, in educational practice, 
teachers should help young people to understand how to use acade
mic methods not only in relation to natural sciences, but also in rela
tiontopersonalandsociallife.Asocialshiftcallsforadoptingschool

46 SeeH.Zielińska-Kostyło,“Zdrowie–społeczeństwo–edukacja”,op.cit.,p.170.
47 See T. Brameld, Education as Power,op.cit.,p.53.
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curricula accordingly  48. School should become a centre of constant 
experimentation, where children learn to think and act academically 
from the very beginning, not only in physics and biology, but above 
all in all in human relations. The problem is that most people do not 
know how to think and act academically in relation to solving human 
problems. Many representatives of culture, which is in a state of crisis, 
do not know what to believe and what is good, desirable and purpose
ful.Theyfacesomanyconflictingchoicesthattheyoftenloseconfi
denceinwhattodo.Pursuitofnew,firmvaluesandtheirpresentation
to learners and teaching them how to live are some of the priorities of 
education.Humanlifemustbetargetedandhavecleargoals.Inthis
context, the main task of education is to formulate, apply in practice, 
verify such goals and search for axiological orientation. This require
mentisjustifiedinsofarastheworldhasbeendividedintowarring
camps, which devote most of their energy to sustaining hatred to one 
another and striving for mutual destruction. These antivalues are 
often more visible in everyday life than the values of love, cooperation 
and creativity. In this context, another important goal of education is 
to practice the procedures of democratic axiological orientation. Wi
thin this orientation a person believes in himself, in his ability to make 
decisions about his own life and in the ability to navigate interpersonal 
relations.Ademocraticaxiologicalorientationboilsdowntoadeep
conviction that ordinary people have more common sense and sound 
judgment of what is good for them than anyone else. If teachers do not 
developwithinthemselvesaprofoundconfidenceinthissocialself
-fulfilmentofmostpeople,theywillneveracceptdemocracy  49.

It should be remembered, however, that human rationality has its 
limitations and therefore man needs support and adequate prepara
tion through education. The question of assessing and analysing whe
ther contemporary schools inscribe in the educational process and 
education at various levels care for the acquisition of vital competen
ces and preparation for everyday life, as well as whether and to what 
extentteachersareopenandreadytoacceptsuchbroadlydefined
tasks, remains open.

48 See Ibidem.
49 SeeIbidem,p.37.
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Abstract:
Theaimofthisarticleistheanalysisofinfluencesoftheculturalpro
cesses on the way of thinking about success in everyday life. The fo
undation for the reflections is constitutedby the resultsof survey
researchreflectingtransformationwhichtookplacewithinthisarea
from the end of the 1980s up to the postmodern period. The research 
results prove that the category of success is not a stable social con
struct and the society members assign contradictory values to this 
notion. Those disadvantageous lead to number of tensions. The artic
le presents alternative ways of human’s reaction to these tensions and 
consequences such approach entails. The conclusions drawn with re
gardstoeducationprovideasummaryfortheoverallreflections.
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