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InTRoducTIon

Everydaynessaccompaniespeoplethroughouttheirlives.Itisdiffer
ent for everyone, even if it is described in the same words and experi
enced in the same place. It is often monotonous, uninteresting, even 
banal, and thus unnoticeable. It is hidden in small items, in details, and 
enters the cracks of our lives  2. In relation to lifelong processes, the 
category of everyday life is very capacious and its boundaries blurred. 
However,theseboundariesdelineatemundane,ordinaryandeveryday
life3. In the broadest sense, everyday life is a way of showing man in the 
entire changing and historical social world, which is known beyond the 
theoretical point of view. Therefore, everyday life is not discussed; the 

 1 Originallypublished:IwonaPaszenda,“Życiecodzienne–międzyracjonalnościądzia
łańaautorytetem:naprzykładziediagnozyspołecznejErichaFromma”,[in:]Codzien-
ność jako wyzwanie edukacyjne,Vol.1,ed.M.Humeniuk,I.Paszenda,InstytutPedago
gikiUniwersytetuWrocławskiego,Wrocław2017,p.62–79,https://repozytorium.uni.
wroc.pl/publication/84051 (available: 1.06.2020).

 2 SeeJ.Brach-Czaina, Szczeliny istnienia,Kraków1999,p.56.
 3 SeeK.Ferenz,“Edukacyjnedylematycodzienności”,[in:]Kultura i edukacja. (Konteksty 

i kontrowersje),ed.W.Jakubowski,Kraków2008,p.13.

https://repozytorium.uni.wroc.pl/publication/84051
https://repozytorium.uni.wroc.pl/publication/84051
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truth of life is experienced  4.Asaresult,everydaynessispracticedand
needsnodefinition5. Still, depending on what elements of the social 
world we highlight, everyday life consists of practices, discourses and 
culture. Under these conditions, the concept of everydayness is iden
tifiedwitheverydaylife,whichrefersustothedailyrhythm,towhat
happens during the twentyfour hours of our life, in a spontaneous and 
nature-compliantway.Apersonwhoisactive intheworldofevery
daynessgiventohimorhermustfindhisorherownworld.Thiscalls
for a construction of senses, the understanding of which is based on 
an analysis of the constitution of the senses initially offered to the in
dividual  6. The basis for interpreting the world is a set of one’s own and 
others’ (parents’, teachers’) experiences, which are a reference system 
in the form of everyday knowledge7. The world of everyday life should 
be understood as the intersubjective world that existed long before our 
birth and was already experienced by our ancestors as organized. It is 
now subject to our experience and analysis. In this context, everyday 
life is this always predetermined social construct of the world already 
constitutedinvariouswaysinitsspecifichistory.

According to Alfred Schütz’s concept of theworld experienced,
the world of everyday life is both a stage and an object of action and 
interaction of the individual who must both control and change it 
in order to realize his own intentions, within this world and among 
others  8.Therefore,mannotonlyactswithintheworld,butalsoinflu
ences it. One’s behaviour propels the world by modifying or changing 
objects belonging to it and their interrelations. On the other hand, 

 4 SeeJ.Jastrzębski,“Odkrywaniecodzienności”,[in:]Codzienność jako miejsce i źródło 
uczenia się,ed.E.Kurantowicz,M.Nowak-Dziemianowicz,Teraźniejszość – Człowiek – 
Edukacja,Wrocław2003,specialissue,p.10.

 5 See R. Sulima, Antropologia codzienności,Kraków2000,p.7.
 6 SeeR.Grathoff,“Codziennośćiświatprzeżywanyjakoprzedmiotfenomenologicznej

teoriispołecznej”,[in:]Fenomenologia i socjologia. Zbiór tekstów,ed.Z.Krasnodębski,
Warszawa 1988, p. 428.

 7 Everydayknowledgemeansallthesocialrulesandnormsthatenablepeopletoact
in the social world. It is practical knowledge that is assessed on the basis of its effec
tiveness. Such knowledge is acquired through the process of socialisation and is the 
absoluterealityofeveryhumanbeing’sactionsandimpartssignificancetoallevents.
SeeA.Schütz,“OnMultipleRealities”,Philosophy and Phenomenological Research1945,
Vol.5,No.4,p.534.

 8 See Ibidem.
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these objects resist the actions of the individual, who can overcome or 
otherwise must surrender to them. In these conditions, the pragma
tic attitude, which consists in a realistic assessment of reality and ta
king only such actions that guarantee effectiveness, becomes essential. 
The above description shows that the natural attitude of an individual 
towards the world of everyday life is governed by rationalism. In this 
perspective, man has to change everydayness through his actions and 
atthesametimeeverydaynessmodifieshisconduct  9.Acommon-sen
sical person is primarily interested in that part of the world of every
day life that is within his reach and that is concentrated around him 
temporallyandspatially.Eventsoccurringinhisexternalworldimpose
questions about ways of operation to be chosen from, which limits his 
possibleaccomplishments.Consequently,theindividualmanifestshis
or her pragmatic interest in seeking solutions to his or her personal 
and private problems arising from his or her existence within the world 
system he or she calls his or her environment  10. In these circumstances, 
the problem of rationality and rational action in the social world beco
mes increasingly important.

Therefore, the purpose of this text is to answer the questions whe
ther a person in everyday life acts rationally, that is, whether he or she 
is reasonably guided by his or her own needs, desires and goals. What 
role does authority play in this process?

The theoretical basis for the deliberations is the concept of ratio
nalityasput forthbyRobertKwaśnica  11 and a social diagnosis con
ductedbytheAmericanpsychologistandphilosopherErichFromm  12. 
WhyFromm’s diagnosis? First of all, because it allowsus to under
stand human tensions, both internal and external, manifested in social 
groups,fromnormativepositions.Additionally,itisadiagnosiswhose
characteristics we can transfer to Polish society.

 9 See Ibidem.
10 SeeIbidem,p.571.
11 SeeR.Kwaśnica,Dwie racjonalności. Od filozofii sensu ku pedagogice ogólnej,Wrocław

2007.
12 SeeE.Fromm,The Sane Society, London,NewYork2002.
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beTWeen RaTIonalITy of acTIons and auTHoRITy – 
tHE tHEorEtiCAL ContEXt of rEfLECtion on EriCH 
fRomm’s socIal dIaGnosIs

Among numerous discussions on rationality carried outwithin the
socialsciences,theapproachofKwaśnicafitsperfectlywell theob
jectives of this article13; the author reads human rationality as human 
experience that sets the structural framework within which the in
dividual interprets the world and his own existence  14. Rationality as 
understood in this way is an individual concept in which each indi
vidual experiences the world separately: what one sees as rational i.e. 
justifiedbyhisunderstandingofreality,canbefoundbyotherstobe
irrational, i.e. not motivated by their project of experiencing the world. 
Rational behaviour is the conduct of a person in which we are dealing 
withtheanticipationofactionsthroughreflectionontheaimsand
effects of actions and their meaningfulness15.

AccordingtoKwaśnica,contrarytocommonbeliefandthewell
ingrained positivist philosophy of science, we should refer to two 
alternative rationalities of experiencing the world. There is the ada
ptat ive  rat iona l i ty  (instrumental), founded on the logic of the 
relation of the aim and the means and the other, emancipatory ra
t ional i ty  (communicative), based on the logic of a communicative 
action  16. Both these types are a kind of permanent orientation, ena
bling a person to organize everyday life and to experience and orga
nizeknowledgeaboutreality.Eachofthem,asHenryA.Girouxpoints
out, is responsible for

aspecificsetofassumptionsandsocialpracticesthatmediatehowanin

dividual or group relates to the wider society. [...] The knowledge, beliefs,

13 SeeR.Kwaśnica,Dwie racjonalności, op. cit. More on the category of the rational espe
cially in the following texts by: M. Weber, Racjonalność, władza, odczarowanie,Poznań
2004;H.A.Giroux,L.Witkowski,Edukacja i sfera publiczna. Idee i doświadczenia peda-
gogiki radykalnej,Kraków2010;J.Habermas,The Theory Communicative Action,Vol.1 
Reason and the Rationalization of Society,Cambridge1986.

14 SeeR.Kwaśnica,Dwie racjonalności, op. cit., p. 10.
15 See Ibidem, p. 19.
16 See Ibidem, p. 11.
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expectations,andbiasesthatdefineagivenrationalitybothconditionand

are conditioned by the experiences into which we enter17.

The values to which adaptat ive rat ional ity  directs man come 
fromtheaxiologicalperspectiveofinstrumentalaction.FollowingJür
genHabermas,Kwaśnicastressesthateachinstrumentalactionaims
to expand the technical control over objects, people including, or to 
maintain the earlier level of control over them  18. The results of in
strumental action can be observable directly, i.e. evident as changes 
occurringintheworldofobjects.Evaluatingontheirbasisthevalue
of an action, it is enough to compare it with its goal, i.e. with the pre
viously assumed idea of what should be achieved. Thus, the criterion 
which establishes the logic of an instrumental action is the conver
gence between the effects and the intention. In these circumstances, 
it is reasonable to proceed in such a way as to achieve an observable, 
measurableandverifiableoutcomeaccordingtotheexternalcriteria
of intended use  19. The above description implies that the approach 
of a person towards the world and the life priorities in this perspec
tivearejustifiedbythegoodswhich,asKwaśnicaindicatesafterJa
dwigaMizińska,prove indispensable for supportingandcontinuing
man’s existence  20. Their use is a prerequisite for maintaining and ga
iningsatisfactionfromthefactthatapersoncanfunctionefficiently
in the existing circumstances. The world seen in this way allures one 
with the perspective of a comfortable, prosperous and peaceful life. 
Submitting to itgivesapersonasenseofstabilityandsecurity.All
thegoodscontainedinitseemtobeatone’sfingertips;theyarevisi
ble and accessible to everyone who takes enough effort to get them. 
Thesebenefitsarequantifiableandmeasurable,notonlyineconomic
but also in social terms. It is possible, for example, to compare and 
evaluate the assets and wealth of a person, but also his or her posi
tion at various levels of the hierarchy: power, science, professional 

17 H.A.Giroux,“CriticalTheoryandRationalityinCitizenshipEducation”,[in:]H.A.Giroux,
Theory and Resistance in Education. A Pedagogy for the Opposition,Massachusetts1983,
p.171.

18 SeeR.Kwaśnica,Dwie racjonalności,op.cit.,p.52.
19 See Ibidem.
20 SeeIbidem,p.84–85.
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andnon-professionallife.Acceptingparticipationinsuchaworldis
synonymous with the approval of the existing culture and of an attitu
de to consumption and/or, possibly, to the reproduction of the goods 
contained therein.

An example that expresseswell the actions of adaptive rationa
lity is the irrat ional  authority  based on prohibitions, noticed by 
Fromminthesocialspace  21. This authority is not a characteristic to 
be“had”inthesenseofpossessionorphysicalfeatures.Thisisakind
of control where a person is subject to the standards, values, orders, 
messages, and persons they recognise. In this context, the notion of 
authority may be relevant to understanding the relationship between 
people when one person looks down on another  22. The source of ir
rational authority is always the physical or mental power over others. 
Power on the one hand, and fear on the other, are the two pillars of 
irrationalauthority.Authoritarianethicsunderstoodinthiswayfor
mally denies man the ability to independently discriminate between 
good and evil. The one who sets norms is always a superior authori
ty. The person who recognizes authority is fearful of it and aware of 
his own weakness and therefore does not refer to his own knowledge 
and reason but uncritically submits to imposed principles. Materially, 
i.e. contentwise, authoritarian ethics answers the question of what is 
good or bad from the point of view of the interest of the authority, not 
theinterestoftheindividual.Examplesincludesituationsthatoften
occurinschoolandinsociety.“Good”iswhatyouarepraisedfor,“bad”
is what you are criticised or punished for by social authority or com
munity. The terms good and bad arelinkedtousefulness.Athingiscal
led good if it is suitable for the person who uses it. The same yardstick 
of value can be applied to a person. The employer deems an employee 
valuable provided the latter is useful. The teacher calls a pupil good 
whenheorsheisobedientanddoesnotcausetrouble. InFromm’s
opinion, the formal and material aspects of authoritarian ethics are 
inseparable.Anauthoritythatdoesnotwanttoexploitapersondoes
notneedtodominateit.Forthesakeofhisowninterests,however,
hedemandsthat“obediencetobethemainvirtueanddisobedience

21 SeeE.Fromm,Escape from Freedom, New York 1969, p. 186.
22 SeeE.Fromm,The Sane Society, New York 1966, p. 90.
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to be the main sin”23.ForFrommthisdistinctionissimilartoWeber’s
ideal type. In reality, he claims, there is invariably a mix of authorities. 
Meanwhile, it is important which factor prevails in the life of a person. 
Anexampleofthefunctioningofrationalandirrationalauthority is
the 19th century social character. In the 19th century, Western socie
ty was characterized by a mixture of these two species of authority. 
What they had in common was that they were both overt authorities. 
Man knew who was giving him orders and prohibitions: father, teacher, 
boss,king,priest,God,law,ormoralconscience.Anindividualcould
either obey an authority or rebel against it, but he always knew who 
was who and who should be an authority, what it required of him and 
what the consequences of the obedience or rebellion would be.

Thecharacterofauthorityinthemid-20thcenturyisdifferent.At
this time, an overt authority is replaced by an anonymous authority, an 
authority of opinion and the market  24. It is an invisible authority, be
cause apparently nobody demands anything; neither a person, nor an 
idea, nor a moral law. Nevertheless, everyone is subjecting themselves 
to the same way as people in an authoritarian society were subjec
tingthemselves.AccordingtoFromm,thedisappearanceofanovert
authority can be seen in all spheres of life. Parents often do not give 
orderstothechild,insteadtheysuggestthatthechildwill“wantto
do it anyway”. Due to the fact that they themselves no longer have any 
principles or beliefs, they try to lead the child in accordance with the 
expected laws of conformism. This also applies to business and indu
stry25.Here,too,ordersarenotissuedandinstructionsarenotgiven,
butoneisencouragedandmanipulated.Aslongastherewasanovert
authority,therewasconflictandrebellionagainstirrationalauthority.

23 E.Fromm,Man for Himself. An Inquiry into Psychology and Ethics, Routledge 1999, p. 12.
24 SeeE.Fromm,The Sane Society,op.cit.,p.93.
25 Inbothexamples–thepreviousandthenextone–thereadermaygettheimpression

that in each case it is as if there are no orders but rather manipulation and persuasion. 
This is not a correct assumption, nor is the one that there are no open authorities at all. 
This is rather a generalisation of the main tendencies emerging from the perspective of 
thediagnosisofthewholesociety.Inotherwords,Frommseemstobemindfulofthe
masscharacterofacertaintendency–amongsociologistsofthattime–oftakingin
terest in the mass society, mass production, industrialisation and their consequences 
are a certain norm (see D. Riesman, N. Glazer, R. Denney, The Lonely Crowd. A Study of 
the Changing American Character, NewHaven,London1989orJ.OrtegayGasset,The 
Revolt of the Masses,NotreDame1985).
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In this dispute personality developed, and especially the sense of the 
“self”wasformed,becausemandoubted,protestedandrebelled.

The mechanism through which an anonymous authority operates 
isconformism.Apersonthinks:Ihavetodowhateveryonehastodo,
I have to adapt, not to differ, not to stand out, I have to change accor
dingtothemodificationsofthepattern;IcannotaskifIamrightorif
Iamwrong,butonlyifIamwell-adjusted.“Nobodyhaspoweroverme,
except the herd of which I am a part, yet to which I am  subjected”  26. 
This situation illustrates that a person’s selfesteem depends on exter
nalfactors:theirsuccessandtheassessmentofothers.Forthisreason,
a person is subordinate to the general public and his sense of security 
stems from conformism, from never straying away from the herd. Thus, 
the individual is not afraid of an overt authority, but is driven by the 
fearofananonymousauthorityofconformism.Admittedly,hedoesnot
submit to anyone personally, but he does not have his own beliefs, al
mostnoindividuality,nosenseofhisown“self”27.

InthisaccountFrommshowsthepersonastwocontradictoryyet
supplementaryincarnationsofthe“tohave”approachwhichintensify
the fear: the homo faber –amaker,creator,amanoflabour,adeftma
ster who is the slave of his own activity and his own income, and the 
homo consumens, who treats life objectively and wants to buy as much 
as possible for the money he has earned, experiencing an increasingly 
nagging inner unrest  28.Frommrecognisesthewilltohaveasamajor
source of human activity  29. To his mind, most people perceive posses
sion as a natural or in fact the only acceptable way of life30.

AccordingtoFromm,manchoosesaworldof“tohave”valuesbe
causethey live inasociety foundedonprivateproperty,profitand
power. The norms according to which society lives and which shape 
thesocialcharacterofitsmembersarenotinsignificant.Thesenorms
include: the desire to acquire property, to retain it and to multiply it, 

26 E.Fromm,The Sane Society,op.cit.,p.139.
27 Ibidem, p. 96.
28 Fromm’sreflectiononthetopicareexpoundedesp.insuchtextsas:Escape from Fre-

edom (op. cit.), The Pathology of Normalcy (New York 2011); The Sane of Society, op. cit.; 
On Being Human (NewYork,London2005); To Have or to Be? (NewYork,London2008).

29 SeeE.Fromm,To Have or to Be?, op.cit.,p.13.
30 See Ibidem, p. 24.
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i.e.tomakeaprofit.Asaresultofthisprinciple,peoplewhopossess
property are admired and envied. Those who do not have goods are 
seenas inferior.Consumption is thereforeavalue formanypeople.
Aparticularexampleofthephenomenonofexcessivebuying,accor
dingtoFromm,ismostlikelyaprivatecar.Forthosewhohaveit,it
seems to be a necessity in life, for others it is a symbol of happiness31. 
Frommbelievesthatitisthepressureoftheoutsideworldthatmakes
the individual

to give up most of his or her autonomous, genuine desires and interests, 

and his or her own will, and to adopt a will and desires and feelings that 

are not autonomous but superimposed by the social patterns of thought 

and feeling32.

It is worrying that people are unaware that their decisionmaking is 
conditioned and manipulated. Most people believe that they are act
ing according to their will. This image of society shows that 20thcen
tury capitalism “needspeople [...]whowant to consumemore and
more,andwhosetastesarestandardizedandcanbeeasilyinfluenced
and anticipated”33.

Fromm’sanalysisofhownewauthoritiesoperate(massculture,fe
tish of goods, the alluring power of consumption) indicates that they 
onlytooeasilysubjecthumans,whoarenotreflexiveenough.Fromm
seesthereasonsforthisphenomenonineducation,andmorespecifi
cally in the inadequate education process. In his opinion, compulsory 
education in all developed countries is aimed at preparing young pe
ople for work. The aim of education is the social utility of the indivi
dual rather than his individual development or the extraction of his 
potential (in line with the etymology of the word e-ducere, i.e. extrac
t)34.Furthermore,ashestresses,“oursystemofhighereducationin
a relatively small degree triggers critical thinking and impacts cha
racterdevelopment”,while “students remain to a small extentonly
influencedbytheteacher’spersonalityandatbestgainonlypurely

31 See Ibidem, p. 60.
32 Ibidem, p. 64.
33 E.Fromm,The Sane Society, op. cit., p. 102.
34 SeeIbidem,p.301.
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intellectual knowledge”35. Paralysis of critical abilities leads to depen
dence on others for decisionmaking and support. This disappearance 
of creative attitudes occurs when the dominant

type of activity based on submission to or dependence on an authority. The 

authoritymaybefeared,admired,or“loved”–usuallyallthreearemixed–

but the cause of the activity is the command of the authority, both in a for

mal way and with regard to its contents. The person is active because the 

authority wants him to be, and he does what the authority wants him to do. 

This kind of activity is found in the authoritarian character. To him activity 

meanstoactinthenameofsomethinghigherthanhisownself.Hecanact

inthenameofCod,thepast,orduty,butnotinthenameofhimself36.

The crisis of norms and values led man to abandon the hope and 
slogansoftheEnlightenmentera,whichallowedhimtobelievethat
he could trust his own reason. Growing concerns about human auto
nomy and reason have created a state of moral chaos37.Authoritarian
ethics determines what is good for it and sets the standards of law 
andconduct.InthehumanisticethicdistinguishedbyFromm,inop
position to the above humanistic ethics, man himself is both the giver 
andthesubjectofnorms.Hisrealproblemiswhatkindofauthority
he should have. This is where the question arises of the struggle of 
the external authority against the internal authority, which manife
stsitselfasaduty,aconscienceortheFreudiansuperego38.Fromthe
time of the religious Reformation, the external authority (persons, in
stitutions, social norms) have supplanted the internal authority, the 
Freudiansuperego(conscience).Contemporaryhumanconscience has 
lost much of its weight. It seems that neither external nor internal au
thorityplaysasignificantroleintheindividual’slife.Everyoneisfree
providedtheydonotviolatetherightsofothers.Althoughauthority
seems to be fading nowadays, this disappearance is only apparent. Ra
ther, authority is invisible, anonymous (public opinion, science, mass 
media), does not exert pressure but mild persuasion. Importantly, an 

35 E.Fromm,The Pathology of Normalcy,op.cit.p.105.
36 E.Fromm,Man for Himself, op. cit., p. 86.
37 SeeIbidem,p.4–5.
38 SeeE.Fromm,Escape from Freedom,op.cit.,p.188–189.
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anonymous authority is more effective than an overt authority, few 
suspect that it is underpinned by an injunction and an expectation 
of obedience. The case of an external authority is different. It is clear 
here that an order has been issued and we know who issued it.

The aforementioned realities reveal that the structure of society 
affects man’s everyday life in two parallel ways: man becomes more 
independentyetalsomoreisolated,lonelyandterrified.Hefindshim
self in a situation where much of what he thinks and says is thought 
and spoken by everyone else. This means that a person has not yet 
reached the ability to think independently and autonomously. On the 
one hand, he has freed himself from external authorities, ordering him 
what to do and what not to do. On the other hand, he forgets about 
the role of anonymous authorities, such as public opinion, which owe 
theirenormousinfluencetothewillingnessoftheindividualtoadjust
to the expectations they have set for themselves and to the fear of 
standing out from the crowd39.

In these conditions,

The feature common to all authoritarian thinking is the conviction that 

life is determined by forces outside of man’s own self, his interests, his wi

shes. The only possible happiness lies in the submission to these forces  40.

However,asFrommobserves,everyauthorityexists inso faras it is
recognised. If people do not realize the motives behind its recognition, 
it becomes an objective force to which they submit. This forced con
formationcausesthemtofleefromthe individualself and grow into 
something external in order to gain the strength they feel the lack of. 
Inthisway,theygiveupfreedomandfleefromit.Asaconsequence,
people attached to power/authority expect them to protect, care for 
and take responsibility for their lives  41. This, in turn, provokes the need 
tohavea“magicalassistant”.Thissituationisdangerousformanand
culture, because he feels the need to succumb to the comfort of being 
exempt from thinking, making decisions and dealing with the discom
forts of everyday life. This dependence results from the inability to exist 

39 SeeIbidem,p.125.
40 Ibidem, p. 194.
41 SeeIbidem,p.196–197.

eveRyday lIfe – beTWeen RaTIonalITy of acTIons...



110

independently on one’s own and to fully exercise one’s capabilities  42. 
This mechanism makes the individual cease to be himself and adopt the 
kind of personality offered by cultural models, thus making himself sim
ilar to others. The individual becomes what others expect to see. In this 
waythegapbetweenthe“self”andtheworldiswipedoutandsoisthe
fear of loneliness and powerlessness43. These conditions prove that man 
can nourish thoughts, feelings and desires that he subjectively feels as 
his own, and yet these have been imposed on him from the outside; they 
are alien and are not what he really thinks, desires and feels  44.

WhatFrommwritesaboutinhisworksabouthumanthinkingand
feelingalsoappliestoactsofwill.Ashepointsout,“Mostpeopleare
convinced that as long as they are not overtly forced to do something 
by an outside power, their decisions are theirs, and that if they want 
something, it is they who want it”45.Frommbelievesthat

Agreatnumberofourdecisionsarenotreallyourownbutaresuggested

to us from the outside; we have succeeded in persuading ourselves that it 

is we who have made the decision, whereas we have actually conformed 

with expectations of others, driven by the fear of isolation and by more 

direct threats to our life, freedom, and comfort  46.

People think that they are making decisions and wanting something, 
but in reality they succumb to internal or external coercion that com
mands them to want what they are to do47. In these circumstances, 
culture fosters a conformist tendency and gives a sense of illusion of 
individuality.Consequently,manisalifelessautomatonwhoharbours
an illusion that he knows what he wants, while in reality he only wants 
whatisrequiredofhim.Fulfillingtheexpectationsofotherscauses
the loss of identity. Man could change this if he knew what he wanted, 
what he really thought and felt, yet he does not know it  48.

42 SeeIbidem,p.198–199.
43 SeeIbidem,p.208–209.
44 SeeIbidem,p.212–213.
45 SeeIbidem,p.223.
46 Ibidem.
47 SeeIbidem,p.224–225.
48 SeeIbidem,p.278–282.
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The other alternative manner of experiencing rationality distingu
ishedbyKwaśnicaisemancipatory rat ional i ty (communicative).
As theauthorpointsout, inprinciple, inorder todescribeemanci
patory rationality, it would be enough to reverse the characteristics 
ofadaptiverationality.However, the fundamentaldifferencebetwe
en them is due to a system of values that cannot be described in the 
same way as adaptive values. The order of the emancipatory value re
sults from the axiological perspective of the communication activity. 
They cannot be named, enumerated or indicated, because they reveal 
themselves on an ongoing basis, during a dialogue, as emancipatory 
possibilities.Emancipationisunderstoodhereasasearchforthepo
ssibility of liberating oneself from the previously created and accepted 
world  49.Thespecificityofemancipatoryrationalityascomparedwith
adaptive rationality is expressed primarily in the diversity of the axio
logical perspective. The axiological difference is caused by transcen
ding the earlier interests of an individual, focusing on the categories of 
the state of possession and dealing with the factors of widely under
stood change50. Departure from previous values changes the attitude 
of man to culture, other people and his own knowledge.

Under these circumstances, culture is not treated by man as ada
ptation, but as emancipation. Other people are no longer seen from 
thepointofviewofthebenefitsorriskstheycanposeontheroadto
success, but as partners in a dialogue. On the other hand, selfesteem 
is established on a similar basis as the relation to other members of 
society. This means that life is not treated as an instrumental value, 
because one’s own person is not the means to achieve successful re
sults. In this perspective, the person is aware of his own spiritual fre
edom, which gives him the opportunity to choose and to create his 
ownworldinhisownwayandisconsideredaconditionforthefulfil
ment of his humanity51.

This understanding of the community and communication per
spective changes the relationship between man and his own knowled
ge.Inthisperspective,“knowledgeisnotunderstoodasaready-made

49 SeeR.Kwaśnica,Dwie racjonalności,op.cit.,p.97.
50 SeeIbidem,p.99–100.
51 SeeIbidem,p.101–102.
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tool, but as an endless process of learning about the world”52.Know
ledge is not supposed to instruct people how to act. It can help them 
inthis,butthefinaldecisionsmustbemadebyanindividualontheir
own. Its natural purpose is to enable the understanding of the world. 
In this context, no belief can be accepted solely because other people 
consideritrightorsufficientfortheirownpurposes.Acceptanceof
these beliefs requires a person to accept them independently, criti
callyandreflectivelyandtoconsidertheiraccuracyfromthepointof
view of one’s own value and one’s vision of the world53. Under these 
circumstances, the changes occurring in human knowledge are not 
imposed but intentional. Man himself is looking for the weak points 
ofhiserudition.Heconstantlyverifiesitandgoesbeyonditsprevious
findings.Everyday the individual, reflectingonhimselfandhis life,
becomeshisownphilosopher. For it isup tophilosophy toaskqu
estions about the meaning of existence, about the values that impart 
order in the human world54.

Emancipatoryrationalityinthesocialsphereisexemplifiedbywhat
Frommdiagnosedastherat iona l  author ity 55. This type of authori
ty allows people to make their own opinions, but it also requires con
stant inquiries and criticism from people who are subordinate to it. In 
these conditions, the individual can rely on his or her understanding as 
a guide to action and judgment, which is conducive to his or her de
velopment.Inthiswayhestrivesfor“positivefreedom”,“hecanrelate
himself spontaneously to the world in love and work, in the genuine 
expression of his emotional, sensuous, and intellectual capacities; he 
can thus become one again with man, nature and himself […]”56. This 
approachcorresponds to thehuman systemof valuesof the “being”
type.Frommunderstanding“being”as“themodeofexistenceinwhich
one neither has anything nor craves to have something, but is joyous, 
employs one’s faculties productively […]”57.Regrettably,asFrommindi
cates,thesocietyweliveinisoverpoweredbythedesiretopossess.For

52 Ibidem, p. 102.
53 See Ibidem.
54 See Ibidem, p. 106.
55 SeeE.Fromm,The Sane Society,op.cit.,p.92–93.
56 E.Fromm,Escape from Freedom, op. cit., p. 161.
57 E.Fromm,To Have or to Be?, op. cit., p. 16.
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this reason, it is rare in everyday life to see a witness to an existential 
experienceof“being”58.Asaconsequence,themode of“being”ishardto
define.However,therearesomedifferencesbetweenthem.Possession
refers to things that can be measured, counted and described. On the 
otherhand,“being”isconnectedwithexperience,andasFrommstres
ses, human experience is inherently indescribable59. The essential cha
racteristicof“being”isindependence,freedomandtheabilitytothink
critically. The spiritual development of man comes to the fore here, 
his spontaneous selfexpression, transcending the previously isolated 
self, his own self, which phenomena are impossible to describe  60. Man’s 
orientationtovaluesof“being”typecallsforrejectingegocentrismand
egoismandrequires“poverty”.Unfortunately,asFrommstresses, for
mostpeoplerejectingthepossessiondriveseemstoodifficult.Thissi
tuationfillsthemwithfearanda lossofsafety.Thefearandanxiety
inherent in the risk of losing what one possesses is absent in the life of 
anindividualwhoprofessesthevaluesof“being”.Amanthinksthen:“If
I am who I am and not what I have, nobody can deprive me of or thre
aten my security and my sense of identity”  61.While“possession”isbased
onthings,“being”developsthroughpractice.Thisincludes,forexam
ple, the ability to think, to create intellectually and artistically, which 
develops in the process of human expressivity. The only danger for an 
individualwhobelievesinthevaluesof“being”isthedangerthatlies
within himself: the loss of faith in life and the strength of his own reason, 
inner laziness and the desire for others to arrange his life  62.

summaRy and conclusIons

The above reconstructed assessment of the impact of various kinds 
of authorities on the rationality of actions in the everyday life of so
cieties,presentedonthebasisofthesocialdiagnosisofErichFromm,
showsapessimisticpictureofhumancrisis.Althoughtheresearcher’s

58 See Ibidem, p. 24.
59 SeeIbidem,p.71.
60 SeeIbidem,p.72–73.
61 Ibidem, p. 90.
62 See Ibidem.
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analysisconcernedAmericansocietymorethanfiftyyearsago, it is
emphasized today that the everyday life of most people is dominated by 
thoughtlessness and lack of concern for their own humanity63. Today’s 
human choices and actions are not rational because they are reduced 
toautomatichabitsandroutine.Anindividualengrossedinaraceto
achieve the highest possible position on the scale of social bench
marks, does not have time to think about his or her own life. Usually he 
does not consciously interpret the world around him because he lives 
in an everyday life in which time has exploded  64.Asaresult,heknows
little about himself, is not aware of what he really wants and of what he 
thinksandfeels.Hisknowledgeabouthisownneeds,goalsanddesires
is not clear because the main criterion for his choices and actions is 
thepressureoftheoutsideworld.Hisfeelingsanddesiresarelessim
portant than what is ordered by an anonymous authority (mass culture, 
fetish of goods, seductive power of consumption). It is also dangerous 
that most people are ignorant of the fact that their will is conditioned 
and manipulated. Many people believe that they are acting according 
to their will. Many people live like automatons that have not achieved 
the ability to think independently; others prefer to remain silent not to 
lose social recognition. In a situation where contemporary culture has 
stripped of any value all that is not marketable, economics becomes 
theonlyclimateofexistence.Thisunique“marketorientation”65 of ev
eryday life leads to most people wanting to have those qualities that 
arevaluabletoconsumers.Forthisreason,theydonothavetheirown
beliefs, their own individuality, their own sense of self.

Frommseestherootcausesofthisphenomenonintheincorrect
organizationoftheteachingprocess,whichinsignificantlystimulates

63 L.Witkowski,“Codziennośćijejpedagogiczneprzekleństwa”, [in:]L.Witkowski,Między 
pedagogiką, filozofią a kulturą. Studia, eseje, szkice,Vol.3,Warszawa2007,p.290.

64 SeeT.Szlendak,“Cosiędziejezczasemwolnym?Odcodziennegoznojuiodpoczynku
docodzienności,wktórejczaseksplodował”,[in:]Barwy codzienności. Analiza socjolo-
giczna,ed.M.Bogunia-Borowska,Warszawa2009;P.Michoń,“‘Nierozdwojęsięprze
cież’.Konfliktczasujakoprzeszkodawosiąganiurównowagipomiędzypracąażyciem
prywatnym w Polsce”, [in:] Relacje praca – życie pozazawodowe: drogą do zrównoważo-
nego rozwoju jednostki,ed.R.Tomaszewska-Lipiec,Bydgoszcz2014.

65 ThisisoneoftheorientationsofcharacterdistinguishedbyFrommnexttooneorien
tatedtotheartoflife(seeE.Fromm,Man for Himself,op.cit;E.Fromm,The Art of 
Being,NewYork,London1992).
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criticalthinkingandaffectscharacterdevelopment.Hisdiagnosisre
mainsvalidtoday,too.Althoughtheministerialdocumentsregulating
the work of the school still mention increasing educational opportuni
ties, supporting the development of the individuality and subjectivity 
of students, independent thinking is dying out at various levels of edu
cation, including tertiary education  66; formalism, subjugation and sub
ordination are growing 67. The teacher is enslaved by the principal, the 
principal by the superintendent, the superintendent by the minister. 
Thisyoke isoftenpassedontostudents.Literatureprovidesexam
ples for the argument that higher education and academic diplomas 
become a commodity that can be exchanged for a suitable place on 
the labour market  68. The market discourse promotes a model of edu
cation where the students want to have a diploma rather than receive 
education  69. The phenomenon of paralysis of the ability to think cri
ticallyandreflectivelyleadstodependenceonothersandsearchfor
support.Asaresult,theindividualappearsasahomo consultans who 
sometimes seeks advice from others in order to facilitate and shorten 
the independent process of reaching solutions70. In this way, he avoids 
responsibilitybyfleeingtofreedom.Suchasituationisdangerousfor
both the individual and culture. It indicates that a person has the need 
to succumb to the comfort of being exempt from thinking, making 
decisions,difficultiesindealingwitheverydaylifeproblemsindepen
dently, otherwise than under the caring care of someone who will do 
it for him. Such organization and management of life makes a person 

66 SeeM.Magda-Adamowicz,I.Paszenda,Treningi twórczości a umiejętności zawodowe, 
Toruń2011.

67 SeeM.Czerepaniak-Walczak, “Emancypacjawcodzienności i przezcodzienność.Eg-
zemplifikacjeedukacyjne”, [in:] Wychowanie. Pojęcia, procesy, konteksty, Vol.5,ed.M.Du
dzikowa,M.Czerepaniak-Walczak,Gdańsk2010,p.110.

68 See Z. Melosik, Uniwersytet i społeczeństwo. Dyskursy wolności, wiedzy i władzy, Po
znań2002;T.Bauman,“Zagrożonatożsamośćuniwersytetu”, [in:] Uniwersytet między 
tradycją a wyzwaniami współczesności,ed.A.Ładyżyński,J.Raińczuk,Kraków2003;
D.Hejwosz,Edukacja uniwersytecka i kształcenie elit społecznych,Kraków2010.

69 SeeM.Molesworth,E.Nixon,R.Scullion,“Havingbeingandhighereducation.The
marketisation of the university and the transformation of the student into consumer”, 
Teaching in Higher Education2009,Vol.14,No.3,p.278.

70 SeeA.Kargulowa,“Opotrzebiebadańporadoznawczych.Kuantropologiiporadnic
twa”, Studia Poradoznawcze2013,No.2,p.99–100,https://opub.dsw.edu.pl/handle/ 
11479/40(available:7.07.2015).
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fleeintoimpotence.Asaresult,theindividualloseshiscriticalawa
reness, freedom of thought and central position. Instead, he becomes 
a tool which is lonely, lost, uncertain and alienated; his life is meanin
gless. These psychological effects of alienation have led to a situation 
wherethepersonwithdrawstoa“marketorientation”,ceasestobe
productiveandloseshisself-esteem.Hebecomesdependentonthe
approval of others, tends towards conformism, and at the same time 
doesnotfeelsafe.Heisdissatisfied,restlessanddevotesmostofhis
energytoattemptstocompensateorhidethisanxiety.“Hisintelligen
ce is excellent, his reason deteriorates […]”71.

Fromm, reflectingonways to improve the situationof amanen
slaved by mechanisms of anonymous authorities, proposes a version of 
emancipatorypedagogy.Hecallsforconcernforthequalityofthedeve
lopmentofsubjectivityandcreativeautonomy.Heindicatestheneedfor
indepth research on the growing domination of anonymous mechani
sms.AtthispointitisworthmentioningthatLechWitkowski,theauthor
of the most important work written so far on how authority operates in 
the public sphere, takes a different point of view72.InsteadofFromm’s
emancipatory rhetoric, the author proposes to launch processes that 
provide the ability to creatively address the claims and needs related to 
theverypresenceofauthority.WitkowskibelievesthatFromm’seman
cipatoryrhetoricisinopenconflictwiththevisionof“rationalauthori
ty”,whichisalwaystemporary,andasFrommstresseshimself,“requires
constant scrutiny and criticism of those subjected to it”73.Accordingto
Witkowski,“Wecannotmerelystresstherationalityofanauthority(as
an intentional attribute); there must be a rational (creative) attitude to
wards any claim to be an authority on the part of the addressee”74. The 
problem of the operation of authority in social space, as Witkowski po
ints out, could be solved by educators. Unfortunately, this issue is igno
redbythemandneglectedinscientificresearchorreducedtotrivial
questionnaire surveys, without the opportunity to approach the sphere 
of ethical, and not only cognitive, concerns75.

71 E.Fromm,The Sane Society,op.cit.,p.237.
72 SeeL.Witkowski,Wyzwania autorytetu, op. cit.
73 E.Fromm,Man for Himself, op. cit., p. 9.
74 L.Witkowski,Wyzwania autorytetu,op.cit.,p.132.
75 See Ibidem.
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Insufficientpreparationofpedagogues todealwith such issues
may be an obstacle here. It is evident that the currently binding cur
ricula of teaching young pedagogues are dominated by the strategy of 
adjusting the educational process and education to the expectations 
ofemployers.Asaresult,graduatesofpedagogicalstudiesareequip
ped primarily in professional competences. This in turn contributes 
tothedeficiencyofothercompetences,existentialonethatprepare
oneforareflectivelifeinsociety.Inthesecircumstances,inorderto
avoid errors and pathologies, which are often pointed out with re
spect to educational institutions and practices, a broader and more 
insightfulreflectionontheimplementationofprocessesbringingthe
ability to creatively and critically relate to the current reality is justi
fied.Thisissuecouldbemorecomprehensivelyincludedintheemer
ging subdiscipline of knowledge, i. e. the pedagogy of everydayness 
or the pedagogy of everyday life76. It allows us to look at everyday life, 
findinitwhatescapesourattention,discoveritsunknownfacets,and
learn about its new senses and meanings77. Unfortunately, so far, the 
pedagogy of everyday life has been rarely noticed in the educational 
process. There is also no doubt that with the current curriculum, the 
existential aspectsofeducationwouldbedifficult to integrate into
a single pedagogical discipline. There is nothing to prevent them from 
beingincludedmorebroadlyingeneralpedagogy.Althoughitisim
possibletodrawfinalconclusionshereandnowwithoutin-depthstu
dies and analyses, it can be assumed that the formation of creative and 
critical abilities to address claims and needs related to the presence 
of authority in the social realm could create important conditions for 
their achievement.

76 SeeZ.Melosik,“Pedagogikażyciacodziennego.Teoriaipraktyka”,[in:]Edukacja a ży-
cie codzienne,Vol.1,ed.A.Radziewicz-Winnicki,Katowice2002;A.Radziewicz-Win
nicki,E.Bielska,“Wprowadzenie”,[in:]Edukacja a życie codzienne, op. cit., p. 11.

77 SeeM.J.Szymański,“Problematykacodziennościwbadaniachspołecznychipedago
gicznych”, [in:] Codzienność szkoły. Uczeń,ed.E.Bochno,I.Nowosad,M.J.Szymański,
Kraków2014,p. 24.
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Abstract:
Inaccordancewith thesociologicalconceptof theworldbyAlfred
Schütz, the world of everyday life constitutes the object of activities 
and interactionsofgiven individuals,who– in turn –have togain
control over it but also modify it in order to accomplish their own 
goals, within the framework of such world and amongst others. In 
such a context, it comes across as particularly interesting to reco
gnize whether the contemporary man acts according to their own 
needs, desires and goals, and what role authority has in their own 
activities. This article attempts to answer these questions on the basis 
ofthesocialdiagnosiscarriedoutbytheAmericanpsychologistand
sociologistErichFromm.Frommrevealsaspectsofeverydaylifefrom
a dramatic perspective, emphasising the issue of an increasing do
minance of anonymous authority which an individual voluntarily and 
otherwise succumbs to. In such circumstances, everyday life is like 
abattlefieldwhosestake is topreservethehumanabilitytoreflec
tively reference the claims and needs linked to the presence of au
thority within the social area. Shaping such skills and abilities can be 
accomplished within the framework of the emerging subdiscipline 
andfieldofscience,i.e.pedagogyofeverydaylife.Unfortunately,so
far, this category is absent, underestimated or even omitted in the 
process of education. Nonetheless, this issue undoubtedly deserves 
to be treated as a pedagogical challenge.

keywords:
authority, everyday life, Erich Fromm, pedagogy of everyday life,
rationality


